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I ntrOd UCtlon - “Setting an example is not the main means of

influencing another, it is the only means.” —

motivation , cooperation, Allyes e
credits

BH Community Education Model is a result of many years of cooperation betweemm@nity Foundation Tuzl
International Association "Interactive Open Schools" and the GeFoandation "Freudenberg Stiftung”, mostly building
on the Freudenberg Foundation experience in the fietdmimunityeducation, shared experience and knowledge ¢
through involvement in international YEPP * network, and the experience and work of bpaltwers in Tuzla.
However, nothing of what is stated below, would have been possible without, first of aisidineand ideas by Mr.
Christian Petry, the Freudenberg Foundation director, Ms. Monika Kleck, ProgractoDfoe Bosnia and Herzegovina
from 2000 to 2003, and openness and willingness of the then Director of Primary School &invin. KDsman Hasj

who together represent an example of individual drivers of change in a community and hatreath of us individually
can make a difference for the better.

Special thanks are owed to Ms. Angelika Kriiger, YEPP Programme Director, fessseinvested her knowledge and
energy through YEPP program in Tuzla, and encouraged the exchange of experiences anchémpodkeowledge
about new approaches to community development ancbtmenunityeducation field within the YEPP network. The
process that took place over the past six years, which resulted in this Model, would Inavepossible without
enthusiasm of a large number of activists who decided to participate in theestfirst in Simin Han, and later in
several other local communities in Tuzla. We are extremely grateful toéviad& Pepeljak, Ms. Halima Hé&isMr.

Kemal Kurevé, Ms. Ernesa Me§j Ms. Spomenka Mi¢, as well as partner organizations and institutions: Primary S
Simin Han, Women's Association Simin Han, local community Simin Han, Humanitarganization Prijateljice, Youth
Center IPAK and many others to whom we owe apologies for not mentioning them by names duado oftepace.
Thanks to them, and everything that has been integrated in our work, we have tried wucreate Model, hoping that
the examples used, methods and approaches presented will be of use for others to tmnemtpaud@ust and efficiently
use it in their respective communities and community schools.

We truly hope that our Model, which we believe to be a successful example of puttingite ghecprinciples of
community education, community and youth organizing and empowenment, will encourage otlét®tan, treview it
and respect it, and with certain adjustments apply it - in short, we hope that wenivilbute to a fruitful exchange of
experiences between all involved in the community education process, local caesramit society development.

1 YEPP (Youth Empowerment Partnership Programma) mbre informarion see Annex 1 and http://www.y@epmunity.org
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Who is this Model intended fc

BH Model is intended primarily for individuals, regardless of whether they arkdes pedagogues, social workers,
organizers and activists in a community, working in non-profit or public sector, thelayeah or students, all who want
to see and generate changes in their environment.

One of the goals of this Model is to stimulate them in thinking and acting in their cotymuni

We also hope that our Model will be applied in:

1. Schools and local communities

2. Civil society organizations whose activities are related to the fieldromunity development and education

3. Public structures and institutions responsible for planning and implementing allofoechscation in BH

4. Public structures and institutions responsible for local communities goveromgiunal affairs and active involvem
of citizens in the life and development of their community

What does the Model contain?

Conceived as a kind of a roadmap for the work in communities and schools, the firstdetioModel describes the
concept of community education and philosophy behind the community schools and centers. The demgndisg
community education in BiH?, discusses current situation in BH society and edwaradi establishes a realistic need for
improvement, which community education can provide. The third section of the BH @uotynducation Model is
Tuzla case of empowerment of youth and community; a practical example withmandtainly to promote and advocate
the principles of community education but also to encourage discussion with cietlysargjanizations and institutions
that are engaged in similar activities, which would contribute to a more intensii@applof the principles of open
society? in general. This section explains the course of process and basic iaasumpessary for its unfolding, while
the fourth section, Examples in use, proposes concrete activities and methodsettegstest” in Tuzla, and that the
users of this Model can use in their work. The part entitled If you want to know morensatdditional information
related to activities that are integral part of the introduction of communityagodén schools and communities and the
last section, Appendix, provides some examples of the implementation of communityoeducat

2 For more information on coomunity education seeti®n 1. What is community education?, pp 9 and 10

: B N B



1.

What is community education?
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It is often heard that only upon completing theimfal
education do the people who have just begun working
actually start learning, whereas their previouscation
seems to be merely a ticket to the world of adttis,
employed. Education is usually associated to thiegp®f
life during which we learn about something and otz
the process is completed, we are expected to ayy we
have learned. We know, however, that things donwok
that way “in the field”, and that it is only wheve are
presented with the opportunity to apply practicallyat we
have learned in theory, do we really begin to learn

sMany schools are like islands, set apart fromrti@nland of life by a

deep moat of convention and tradition. A drawbridglewered at

certain points of the day in order that the paretinhabitants may
cross over to the island in the morning and badkéamainland at
night* - William, Carr. Community Life in a Demoayg, 1942

In some parts of the world, the concept of comnyueitucation is a response to the challengasthe global society puts befi
the school system. It is believed that the birtbglaf community schools is Flint, Michigan, USA, evl the process of
community education began in the early 1930s. Auakhe same time the so called village colleggeaped in Britainwith an
aim of incorporating the aspects of schooling amahmunity life in one institution and thus ,abolisgithe duality of education
and everyday life* In Western Europe there have been many attempisvelop models of community education and only at
the end of the century were these models suppbsteide authorities, and in some countries put &ftect. During the 90s, the

concept of community schools, through a procesieafocratization of economic and social institutjomas introduced in the
Eastern and Northeastern European countries, ghynlaanks to the support of numerous donors, stcharles Mott
Foundation, and SOROS Open Society Fund. In mangtoes, such as Great Britain and USA, resporisilidr technical
support programs for community schools lies intthads of non-governmental organizations that clyafuonitor their

development and progress.

Possibly the most important fact associated witnmmoinity
education is that it is directed at developing praimoting a
culture of learning in schools, embodying any othe
educational institution, and other places wherecthgcation
occurs, in the community and the society in gendétrakeks
to transform the school from an island mentionethen
opening quote to a part of the mainland of lifetHa

next section we will try to describe community
education principles and summarize them in simple
catchphrases such as the following:

The culture of learning comprises a redefined and
extended concept of lifelong learning. UNESCO
International Commission on Education in thé'21
century identified the need for establishing aresy
society, for which the establishment of schools and
formal education is of primary importance, because
without it no person would be able to utilize thieilt
potential. To achieve this, nothing can replacefoheal
education system, where each individual is presente
with different forms of knowledge. In a societyimich
each individual is a teacher and a student, theaic
will encourage and support the culture of learning

a desire for learning and pleasure derived fromnit
encourage intellectual curiosity.

COMMUNITY EDUCATION IS FOR EVERYONE REGARDLESS OF THEIR AGE

BACKGROUND, INCOME, NEEDS...

One of the basic principles of community educatfothat the learning process we are exposed talicnever stops — you live
you learn, as the proverb says. Education is nigtshooling and as such cannot be merely redwéuketcurriculum or lirited

to a certain period of life.

*http:/Awww.infed.org/schooling/b-vilcol.htm (accessin July 2010)
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As all other social activities, education shouldobeced in a natural context and it should be

understood as lifelong learning. Lifelong learnargeducation for life is an organized process #flatvs people of all ages to
gain access to a broad range of various educatioppadrtunities / and / or trainings, in order tdble

to easily take control over their own lives and makormed decisions regarding their future.

COMMUNITY EDUCATION IS PRACTICAL USE OF WHAT WE KNOW AND
INTEREST IN WHAT WE NEED TO KNOW.

Community education is based on the belief that %beds of the solution to a community’s problerascantained within that
community “! The concept of "openness" implies a shift fromtthditional perception of education as a procesghith those
who have knowledge pass it on to those who dotoaiards a more efficient and important processtiictva skilled and
trained facilitatot helps people to express their knowledge, expegiand values that can provide answers to the probéd a
particular community.

Through life we all acquire and develop many skliiat we learn on our own, through interpersonalians, situations we
encounter, etc. Although very important, theserimia skills are not a part of the education acqlireschool, they are not
taught, although a certain level of some skillshsags communication skills, the ability to achieuecessful emotional
relationships, leadership skills, motivational amndanizational skills are required from us and Siggntly contribute to a
personal achievement of an individual in a soci€he concept of community education implies thatneed to become aware
of such skills, put them to use and perfect themyhich case the role of a teacher as a facilitatarvery important @ as will
be explained below.

COMMUNITY EDUCATION FULLY USES ALL RESOURCES FOR THE LEARNIG
PURPOSES

Community education assumes full and adequateatiitin of all resources in terms of facilities, erals, and services. In
doing so, public spaces should be maximally usedlligyersons in the community, whereas all perssmsh as parents or
people who are not directly involved in school€ommunity centers, should be allowed to contrilageolunteers by
providing their knowledge and skills.

EDUCATION IS A RESULT OF CONTRIBUTIONS FROM ALL COMMUNITY MMBERS

"Everyone can contribute” is a principle of commymducation, which implies involvement in the seo§ civic duty of all
community residents to participate in decision mglabout their fate and the fate of the communitieghich they live. All
agencies or organizations that provide educaticoaial, economic and cultural services cooperdte al members of a
community and mutually coordinate their activit{ggerdisciplinary and inter-sectoral cooperation).

4 The term community in the quote refers to a grolipeople connected in any way possible (anttharefore refer to a school teaching staff asranunity)
however in the text it refers primarily to a groefppeople connected in democratic order, whichragsucivic engagement activities in dealing withuessand
working on improving living conditions.

The quote was taken from Rennie, John. Why CommEdtication? Poster, Cyril et Kruger, Angelika edsmmunity Education in the Western
World.Routledge.1990. pg 4

® The term process manager/facilitator refers teragn responsible for carrying out a teaching oresother process or stimulating ideas and creating
positive atmosphere in a particular group. The teiitator is used in this sense hereafter (sethér explanation in section If you want to knowrsy pp 59-

60)
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NationalCommunity Education Associa-
Tion/NCEA , a member of International

Community Education Association/ICEA lists thei
following principles of community education:
eLifelong Learning: Learning begins with birth and
ends with death. Formal and informal education dipjpities
should be provided to all members

of the community regardless of different
circumstances.

« Community Involvement. Segregation or isolation
of people based on age, height, race, ethnicity,
religious and other affiliation prevent full
development of the community. Programs,
activities and services in the community should
involve as many community members as possible.
«Efficient Use of Resources: There should be a

COMMUNITY EDUCATION IS EMPOWERING

Another key principle underlying the community edtion philosophy is
empowerment -empowerment of young people involved in the prood
comprehensive education, which would provide thath an adequate
basis for an active life, empowerment of all citigen order to make the
acknowledge their abilities and acquire skills rexktbr active
involvement in the society, and empowerment ofdti@munity as a
result of empowering individuals who are ready torkvon problem-
solving issues.

strong collaboration between community's physi@ncial, anc
human resources in order to meet the communitylsusaneeds

and desires.

*Self-Determination. Local people are in a position
to determine community needs and desires. Parents,
as primary and most important educators to their
children have the right and responsibility to be
involved in their children's education.

« Self-Help. People are best served when their
capacity to help themselves is encouraged and
developed. When people assume responsibility
for their own well-being, they become more
independent.

« Leadership Development. Identifying, developing
and using community leaders' capacity is a
pre-requirement for successful self-help and
improvement efforts. (Leader: ability to motivateda
inspire others to accomplish common goals.
Leaders recognize, develop and prepare the
leaders of tomorrow).

« Institucional responsibility for meeting local
community's needs: Public institutions are obligate
to develop programs and provide services that
address continuously changing public needs and
interests.

eIntegrated Delivery of Services: Organizations and
agencies that operate for the public good can put
their limited resources to good use, meet their own
goals and better serve the public by closely
collaborating with organizations and agencies with
similar goals.

» Decentralization. Services, programs, and other
community involvement opportunities that are
closest to people's homes have the greatest
potential for high levels of public participation.
Whenever possible, these activities should be
decentralized and made available in locations

with easy public access.
(http://www.ncea.com/thefutureofcommunity
education.aspx, accessed in May,2009)

COMMUNITY EDUCATION IS A COMMUNITY
SCHOOL

It is probably true that people from different ctigs in the world would
agree that their respective countries are in néetiange, especially due
to the fact that they would recognize their schaolhe aforementioned
opening quote. The community education conceptaaedmplshment o
its goals can be best achieved through transfoomati traditional
schools to community schools, that is communitytees) which put into
practice the principles of community education anderstand the
importance of community involvement in enhancingeation for the
children, family and public in general.

Both terms ( community school or community centee) used, therefore, te tako prema
nekim autorimaBoth terms (community school or community centee) ased; therefore,
according to some authors, the school facing outsveowards the community becomes a
community center (also community learning cent@though there can be some other
institutions, especially in cases where the schoalstain a traditional approach to
education, in which community education programslzaapplied and which thus become
community education centers, that is community @ent



Other facilities in the community can also be ukgdcommunity education, but the following

facts indicate the reasons why schools are theresstirce for the community centers

e They are available in almost every neighborhand even the smallest communities;

* They have the largest share of spending pubdicuees in most communities;

* They are owned by the community and are finarwethx revenue;

¢ In accordance with the abovementioned, schodasldibe at the community’s disposal every day amatenight during the
year and to people of all age grot

* They should be managed by their community thratgglegal entities and local organizations;

* They represent a huge potential for the publith pdysically, in terms of facilities and equipmea well as in terms of
personnel.

Table 1: Differences between a traditional andrarcanity schoof

Traditional school Community_school -
(a school with only one objective) (a school with more objectives)

"Lérinzi, Csaba.A Handbook for Program «Communityi@es» in Southeast Europe. Open Society Institiésv York, 2002
®Ibid



Unlike traditional schools, community school finonmecting the school and community resources agiat part of work.
Therefore, community schools use additional ressito relieve school staff which should be prep&ve@spond to the
challenges that students bring to school, providagning opportunities that develop the academitreon-academic skills and
build social capital - networks and relationshipasttencouraged learning and create opportunitiegoiong people, thereby
strengthening their communities. There are marferifit models of community schools, which is lobgiaen that their
primary goal is to address the needs of the comtiesrin which they are located and to be modeledringly, but they all
share the following principles:

1. Foster partnerships- partners share resources and knowledge in tfigrdand implementation of community school
operation

2. Share responsibility for the results- clear, commonly set results are the basis ®iofperation of the community school.
3. Set high goals for all- community schools are organized to support iegrrChildren,youth and

adults learn by high standards and are expectbd #xtive citizens of the community.

4. Rely on the power of the community community schools draw on resources from theeenbmmunity, from its people,
organizations and the schools themselves.

5. Embrace diversity - community schools know their community. They won developing respect and strong positive
identity of people of different backgrounds whie aommitted to the well-being of all.

9 Coalition for Community Schools http://www.commuysithools.org/index.php?option=content&task
(‘accessed in May 2009)



In the words of one of the advocates "communitycation as an education reform or a philosophicatept is not so much
focused on the structure of knowledge as it isnenvision of mankind and with it begins to establipen society.*Open
Society is a society based on the understanding that no one has monopoly over truth, that different people have
different views and interests and that there is a need for establishing institutions protecting the rights of all people by

enabling them to live together in peace.
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Why

Community education
In Bosnia and Herzegov
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The fact that BH is a country in transition hasrbéeard by its citizens countless times. Let usefloee mention that B
society is in transitio from postwar to an ordered society, and it isengding the transformation from former socialis
capital social order, which contributed to the sitian to a new political, democratic and multigasistem and consequbnt
economic system of the open market and private mshife The ongoing transition period, as well as many othmgs in ou
country, is particular and complex, while the gapfimd ourselves in is quite peculiar. Indefinitegieas a crucidéature of th
transition process, or the fact that we are “drifti somewhere in between, is something that BH citizexserience dail
together with uncertainty resulting from the fdwattno one truly understands what the term “in-eetwi efers to and when
will end. The situatin is even more complicated than this, since afterwar people expected a faster development «
country and return to “normal” lives; however, sirtbe improvement is happening slowly or not ataaitl the country seerts
be stagnating, the uncertainty felt by its popolaiis growing by day.

In addition to problems of poverty, unemploymengduality in access to education, changes withénviéry structure of the
family, and parents' roles that other countrie® fas well, Bosnian societydes specific obstacles, primarily related to tlié
present consequences of the conflict: the preseheer traumas which have not yet healed, populatisplacement, non-
restructured and non-reformed social systems actdidl division of the stat@hich affects all aspects of everyday lives of
citizens. In overcoming particular challenges cdudet BH faces community education can be of geelatantage. In tt
following part we will try to mention some of théstacles that exist in BH socieand through community education princiy
we will try to explain the ways in which introdugirommunity education can improve conditions in idiety.

2 1 BH education in the light of political and econorsituation

There are two publications dealing with the issof

future social development of BH, that we have s The existing education system finds itself at ﬁussro?ds of
the basis for considering disadvantages in the three paths as part of on-going transition proceske first

. . . . path is the “old” system, inherited from the fornyargoslavia,
society and the BH educanqnal system, in paldic but still strong and resistant to change; anothéne “new”
the needs that the community education could | system, designed in Dayton and established byehes
This is primarily UNDP BH Human Developm: agreement and the Constitution as an imposed datisatl

: : system that does not guarantee any well-being aad dot

Report °r.‘ Mlllenn.lum Development Goals (ML develop multiculturalism and tolerance; and finall$third”
Wh_ere will 1 be in 2015? (June 2003)and th path, an authentic model that follows the Europsetem
National Human Development Report (NHDR) Sc and is based on interests and goals that are @akirwhich of
inclusion in BH (2007} these paths will prevail remains to be seen, bataam at least

hope that the third option will be given the chate prove its
worth. BiH Human Development Report 2003: Millenium
Development Goals. UNDP BIH.June 2003. pp 85-6

“http://www.undp.ba/index.aspx?PID=14, accessedpiril 2009
Yhttp://www.undp.ba/index.aspx?PID=14 , accessekpiil 2009
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It can be said that, according to these reporéslattk

of the appropriate political mechanisms that waelgulate
various sectors of the society is the main protiles BH
faces. Moreover, the division of the state estabtisunder the
Dayton Agreement is transferred to the lowest leeélsocial
life and opened up space for the "unsettledness$ent not
only in education sector but also other systemisidticg

the system of moral values. It is no wonder thext, ths
stated in the 2007 report, the population’s trosgtdcial
structures virtually does not exist, and their sens

of powerlessness and apathy is growing day by day d

to very slow changes at higher levels of power.

NHDR report of 2007 discusses the economic exahysidnict

is reflected in the lack of material goods bubafsthe lack of
opportunities. Financial insecurity that peopleerignce causes the
exclusion or limited involvement in processes in@ational, health
care, political sectors, etc. One of the main issueich needs to be
addressed is the reduction of poverty.15 However,

it is important to note that the reports emphasiieeimportance

of solving the causes that lead to problems, ret th
consequences resulting from them. " The issue oéhp

reduction in BiH can, in principle, be conceptuatian two basic
ways: reactively — as a fight against poverty, magtively — as

a fight for a prosperous society and sustainableldpment.

The former approach currently prevails in BiH, wathof its inherent
constraints.*®

Since one of the goals of BH is to achieve uniMgraaary education, it is clear that poverty amgm@omic uncertainty can
affect the access to primary education sector.dete related to unemployment rate is of speciabintamce, since it is
associated with low level of education and thuseaac insecurity. Despite the fact that there é®atinuous increase in the
level of education of the population of Bosnia &tefzegovina, a significant portion of the populatias only primary school
level education. According to the report (2007 anhe42% of BiH population has low level or no edtion at all. Only 18.8%
of young people (age group 18-24) in EU countwéscontinue their education upon completion ofrquulsory education,
while in Bosnia this percentage is much higher amdunts to 31%.

According to World Bank 18.9% of the populatiorBH, that is approximately one million citizensjdibelow the poverty rate (monthly incem
less than 231.10 KM) more on: http://web.worldbani/WBSITE/EXTERNAL/TOPICS/EXTPOVERTY/EXTPA/O,,coetMDK:20205084
~iSCURL:Y~menuPK:435735~pagePK:148956~piPK:2166i85itePK:430367,00.html

**Report on Human Development 2003: Millenium Depetent Goals in BiH. UNDP BiH. June 2003.pg 21
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When it comes to education, the division of théesta

into " two different Entity models of education
management, and a visible decentralisation (onfiagation
of education by cantons in the FBiH, make the tawaaof a
single education policy nearly impossible. Thighis case
even if only basic goals

and targets are at issue, let alone the creatian of

single system of educational values. Indeed, the
present situation maintains favourable conditions

for those who wish to subject the education system

to narrow national ideologies and interebts”

The most absurd example of subjecting the schoahtional
interests is the concept of "two schools under

one roof" that could be said to be an antithesis to
openness as it stands for the division of studemthe basis
of their ethnicity and represents segregation in

schools as a direct consequence of the lack oésystorder
18 To further emphasize the fragmentation and theipiisy
of "fishing in troubled waters" resulting from

the above mentioned it is worth stating the welbkn

fact that in BH there are 13 different laws on extiom,

that is 13 per each level of education, none dtiwh

was passed at the state level, so that each batty

its own law on education, and 10 cantons in FBi#ha
their own respective laws, and so doegkBrDistrict.
According to 2007 NHDR, the concept of lifelong
learning is completely neglected in BH, and adult
education is practically nonexistent, which makes t
population of uneducated, or inadequately educ#bed
most vulnerable category in terms of their (non)
involvement in the society.

As already mentioned in the first part, the conadpifelong learning is based on providing edugatopportunities to all
population groups, in accordance with their needsabilities, and in BH persons older than 65 atemcluded in any forms of
education. In addition, according to the same repaly 3.3% of the youth population aged 15-24rgewho are not involved
in some form of formal education have the oppotiutd engage in some informal education and trginamd the same is true
for only 1.6% of persons aged 24-65 years. Accagrttinthe above, the unfavorable political situafio®BH, which then affects
the economic conditions, is the key cause of usisatiory education system in BH, which reflectsegahstate’s inability to
overcome divisions and begin to fully and positjvelilize the resources available.

"Report on Human Development 2003: Millenium Depebent Goals in BiH. UNDP BiH. June 2003.pg 76

*See article Bosnia and Herzegovina: Teaching Iraakee, June 2008, on
http://www.soros.org/initiatives/esp/atricles_pehtions/articles/bosnia:200806037?s accessed in A@HD9.
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2.2 How does community education address the needs of

BH society and education?

The fact that 57% of the poor in BH has only priyni@vel or no education at all, stresses the ingyme of education system
which would have a universal character and set dgoaadations for continuing education at higherlsyespecially
considering the fact that there is "a slight iasein the percentage of pupils (currently estichate4%) left outside primary
schooling enrolment®.

Most of the the smallest administrative units in,Bétal communities, are in charge of an areaithasually associated with
elementary school. In academic year 2004 / 2085r&oduced a nine-year primary school period,clittias furtheincrease
the importance of basic education in the livestuldeen, especially taking into account the faetttthe pre-school education
system is rather underdeveloped across the co(attcprding to the MDG 2003 Report, pre-school tnstins cover only 10%
of children in BH ) and certainly does not meetéhésting needs.

Elementary school occupies an important place withé community due to the fact that every citiras or knows a child veh
attends a primary school and so, although not tyr@ovolved in the work of a primary school, patgrfamily, acquaintances,
in short adults who are not teachers, and indirectiolved and play a major role in facilitating, @m contrast, impede this very
important period of education for the pupils, ands;, in the current organization of educationeneyal, represent an under-
utilized resource. Due to the presence of elemgsiiools in local communities and the focus ofcatall its inhabitants to
the educational institution, primary school is dife ground for the implementation of communityuedtion principles and
standards..

The review of BH education sector presented irMRDG 2003 Report given below clearly indicates shertcomings of the
entire educational system and poitatsts requirements that community education, \igghprinciples and standards, can add
This is especially the case in elementary schallias set the foundations for the superstructudenat be an education
segment separated from the living environmentsolated and unconnected with others.

*Report on Human Development 2003: Millenium Depetent Goals in BiH. UNDP BiH. June 2003, pg 77
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Scheme 1: Diagram of the situation in the education systerBild at the beginning of the 21st centu
- qualitative assessméht
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One of the aforementioned needs of the BH socgetlyé necessity of creating and strengtheningdib# education system, as
well as all forms of informal education and skiitaining. It is worth mentioning that in BH, asthe rest of the world, the
population is getting older. According to the Wdidrce Survey in 2006 pensioners made up 15.6%estsid 0.5%, and the
employed 28% othe BH population. The same survey conducted ir828ported the following figures: pensioners cdantd
17.2%, students aged 15+ involved in formal edocati0.2%, while the employed comprised 24.8% ofBtHepopulation.
The community education philosophy holds that humeeds for education and learning do not ceasedhrlife, they simply
change, which implies that the ways to address theed to change too. There is certainly a sigmificaimber of pensioneis
BH who are still willing and able to “break” theestotype that the society imposes on them upon itsiement. This is
further emphasized by the fact that the societygmalizes and neglects people whose formal employimsecompleted, but
whose active life and ability to contribute to s$wriety has not yet ended.

The curricula and classes are still strictly divideto subjects and little is beimtpne

on their integration and adjustment into conteat the students

would use practically outside the classroom. lditiah, the

Education is the kindling of

teaching process conducted for future teachersrisidered to
a flame, not the filling of a
be somewhat outdated. vessel Socrates

2Report on Human Development 2003: Millenium Depetent Goals in BiH. UNDP BiH. June 2003, pg 77
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When | enter a classroom | should be
someone who is open to new ideas,
open to questions, and open to
curiosities of the srudents as well as

With minimal changes being introduced (such assitenm of teacher
education studies from two-year to foggar studies), the education is car
out through traditional methods, with very littleaptical knowledge, so that
the new teachers fail to keep pace with their pupieds, in the same
manner their teachers lagged behind their respectiguirements. As a
result, new generations of teachers mainly apmtélaching methods they

themselves were exposed to, regardless of thedtiesrknowledge of
innovative pedagogical methods they have acquiretnot used practicall

their inhibitions. In other words, | ought
to be aware of being a critical and
inquiring subject in regrad to the task e
to me, the task of teaching,

and not that of transferring knowledge.

— Paulo Freire. Pedagogy of Freedom:

Ethics, Democracy and Civic Courage

(http://www.gigapedia.org accessed
in August 2009)

The concept of community education implies thatdbemunity school
should offer a wide range of services, such adlneake, social support,
etc, and be at students’ disposal, which wouldudidén the teachers who
could then devote more time to the process of tegdtself. The
community education philosophy challenges the stgpe of the teacher
as the authority, who transfers knowledge, andesttsgdas subordinate
subjects, who are traditionally and conventionalhgouraged to merely
acquire knowledge, not to shape it according to theeds, questioning its
appropriateness, usefulness and "practical" vdlbherefore, community
education requires "openness"” of teachers towaundtests, the applicatic
of the bottom-up principle in the classroom throtigd adaptation of both
content and methods, primarily for those theycaeated for.

Community education perceives teaching as guidamilitating the process of learning. The teachsrdmes the instigator
(facilitator), the one who guides and facilitates tearning process. The most important aspecteheryis that in community
education the teacher consciously works on "dirhing' his authority in the traditional sense, aadds to encourage students
to take control over their education and assumgoresbility for it. The key decision-makers on editicn in BH received
education in a system that is simply no longeriapple because it is inflexible and does not redporreal needs of the
individual in a modern world, which in additiontiee theoretical knowledge requires practical anttidisciplinary knowlede,
informally acquired skills, emotional intelligenaad the ability to adapt.

The concept of community education provides arodppity for decentralization, in terms of distrttmn of power, duties and
responsibilities within the community in which & applied because it starts with the assumptiaretieh individual in the local
community should be active, take responsibility Aatde a desire for improvement, which is to beead through their own
contribution and commitment. Such decentralizaisodiametrically opposite to that which is currgnitesent in BH society as
a result of a state system which distributed thegrdout not the duties and responsibilities. Thealcdecentralization and the
process of introducing positive changes that uélftsfrom the bottom up requires a strengthenedngonity and its citizens,
those who are aware of their own potential andnglto take responsibility for activism directeddatvelopment . Local
communities, which have due to the war experiemsassive changes, are in urgent need of a systeapgioach to
development that will unite all existing resourees! act through education and other activities. diteire of learning, as one
of the key characteristics of an open society, tvisiemmunity education develops and encouragesimassthat everyone is a
teacher and that the learning process never stbqst.importantly, it also provides an opportunity fnyone to acquire or re-
gain the lost self-confidence which lies in thetfdat each ofis can teach someone something. Introducing eaches# of the
principles of community education in schools anthlcommunities achieves the same result - the empoent of individual,
regardless of their age, origin, education, natiand religious affiliation, etc., and consequenthe empowerment of the
community, which is of essential importance for timegthe needs of BH society.
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Table 2: What BH needs and what community educatiornrsffe

(Re)integration of the displaced population

Joint Action Planning

Rationalization of education costs (eg
omission of the cost of the professions that
are not needed, that is upgrading qualification
for the ones needed)

Infomal learning/training/more practical knowledgather
than theoretical)

Active young people who will take critical
approach to problem-solving in order to improve
the living conditions

R _

Higher involvement of the economy sector in the
society
_ School and/or the community as a (change agernit)ie ¢
society development

Self-help /empowerment/ volunteering

Joint planning accordance to the needs/ Usingeatiurces
available







BH Community
Education Model
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The previously mentioned disadvantages in the Bosni

society and the slow pace at which the officiatitnsons

deal with them, have prompted Community Foundafionla (FTZ) an«
their partnership association International

Association "Interactive Open Schools" to gatheivitual approaches
and experience gained in the community

schools and centers development program, intemeitio

youth empowerment programs, and programs for s\aié communit
development, into a singular Model that

advocates the already known and accepted prinagplesmmunity
education.

Our model is the result of years of cooperatiorwittivists, volunteers,
school representatives, Board of Trustees and éssifirms in the proces
of organizing local communities

and developing community schools, which we havenbee
working on in the past six years in the area ofldand the

Tuzla Canton. The aim of the Model is to pointhe distinctiveness of tt
integrated community development approach, whicliges on the
young, their needs and requirements, their capiasiland capacity t
participate actively in community development

and community life. The particularity of the BH Comanity Education
Model lies in the fact that by integrating the #gnemponents - the local
community, the school and the youth

- it seeks to avoid the fraction and exclusiotaiiget groups’ access to
education and continue the entire process of

mutual opening of the stakeholders through thegsition

and appointment of the- so-called multipliers speis who will be

able to apply this approach in the communities.

It is extremely important to include the young amtourage
Them to participate. Through the process of jalsnitification
of needs, planning and implementation of activjtigging
people in local communities have the opportunitgdtually
make an impact on their immediate environmentaegy
where they live and where they go to school. Thepeoation
of all community members and the sense of toge#ssn
that arises as a result from the Model encouadige
participants to be more active in finding solutidos
the problems they face, which do not necessaeipedd on somebody
else's financial resources, will and commitment.
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In advocating for the BH Community Education Modedrtner organizations FTZ and MIOS, defined a comigoal focusing
on the development of the local community and the@verment of its individual members:

Create a positive environment for improvement of standards of living and dstablislearning culture that involves
active engagement and self-initiative by the citizens, especialiyotita.

3.2 Principles

In addition to the general principles of commum@tjucation mentioned in the first part, the BH ComityuEducation Model
comprises the following principles:

« involve youth, give them opportunity to voiceithopinion, enable them to participate in decisioaking process within the
local community and beyond;

» empower young people and other members of thexaority, encourage them to apply methods of stresmtty self-
confidence, bearing in mind the fact that a lackaith in oneself is one of the key problems intpear and transitional society;
* create cohesion within the community throughteiction by the local people with visible and tdolgiresults useful for the
community;

 encourage schools to become community schoolghvitivolves the transformatiaof teachers into facilitators of the learn
process and the formation of development teamdmsithools that will work to develop openness, ngfeathe

approaches to students and encourage the useEdtive methods;

« create changes in the governance of local comiearand local administration, by broadening itspgcof duty

from infrastructure to a holistic process of comitydevelopment focused on youth;

e involve business sector in the development psEsebecause in BH it is not prominent in assumésgonsibility within the
society.

3.3 Assumptions/ Process partners and model introductio

According to our BH Community Education Model, g@hool is a partner of vital importance! Unlike soather forms of
local development (see Appendix), our Model buddshe fact that the school is a key stakehold&rdbntinually generates
ideas and advocates for change in the communittheédAsame time, it is the school that must de@d®pen towards the
community, prepare to change and accept new appeeand models of development. Our practical ezpeé has shown
that the true transformation of the community isgible only if the the transformation of schoolsus.

In addition to the school, the engagement of amthpeship with the local administration is of gréaportance; in BH in
particular that would be the local community (M@v§et/Local Community Council ), without whose/olvement communit
development itself would not be possible.

The role that these partners will have in the pseaepends primarily on their desire, willingnesd aision on development.
In any case, the foundations for further developma@ad improvement lies in partnerships establigh@darily between these
two structures within the community, their informoat exchange, confidence building, defining lewvafishe involvement in the
process, and agreeing on common goals and comntieities as a basis for initiating change.
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In addition to the school and the Local Communitu@cil, the BH Community Education Model holds teatablishing
partnership with community centers and citizensoagtions is of extreme importance, since theyigeman adequate
infrastructure and a base for further developmedtimprovement of partnerships, information exclengust building,
coordination of common goals and joint activitigss worth mentioning that community centers reygre excellent resources
available in local communities. Although in mossea community centers lost the role they had ifdheer social system,
they can, through the process of opening the corntywnce again become significant stakeholdetsécommunity’s
development and empowerment. A good example is aarityncenter"Agora” in local community Simin Hanhieh was
founded in 2003 by YEPP Tuzla, in cooperation whitt Open Society Fund BH. Community Centre "Agasdbcated in a
renovated building of the former community cented aepresents a remarkable example of good impl&tien of the
community education standards promoted througlPtbgram for Community Centers in the Southeast gfb

The former community center premises now repreasenéeting point for all community members. Throitglactivities and in
cooperation with all local associations, the lag@ihmunity and the school, "Agora" has significamtijuenced the rebuilding
and improving local life in Simin Han, where duriagd after the war, major changes occurred duddeation and the arrival
of the displaced population from the Podrinje dfea.

The aim of the first part &f pinocess

blishing and strengthenamgnmunity
rtnerships gainly the inclusion of as

ny stakehold&rgom the community
ossible, which includssociations and

il sogieorganizations, formal and

ormal groups thaeagte in the community,
s associations of women, retirees,
ironmentalists, spaetabs, cultural

, etc.

The role of FTZ as the motivator of the processarperation and

The fourth, and the most important group, which tninesincluded in the process, is the youth, for mtthe process was created
in the first place. Youth councils, student cousicll forms of youth organizations or initiativesould be actively involved in
the process from the very beginning. As alreadiediahe empowerment of the youth is one of therdg&d aspects in
community development.

Although the process of opening the school andtimemunity is participatory, meaning that all pagants in the process are
actively involved in all stages, it has been protrat having a motivator and a mobilizing agentirmiependent stakeholder, a
civil organization (or an individual) who would engage and lead the process is quite useful,ths isase in some other
activities related to the community operating psses. The motivator of cooperation and partnershigse community
initiates the process, works on developing a sehseutual trust and belonging to the community ates

opportunities for acquiring new skills and abilitief individuals involved, provides training sems; and ensures that

the organization/institution representatives,stakeholders, participate equally in the proceks. Mobilizing agent of the
community, in the truest sense of the word, engrsand facilitates the process of preparing thenconity for

change, acting as a facilitator of the processclvis extremely important, especially at the tirhe o

initiation and planning, when the partners

need to be directed and reminded of a common gmhh@rk extensively on developing and maintaining

constructive dialogue.

2 Open Society Institute. Guidelines for Impleméintaof theProject «Community Centers» in SouthEasbpe. August 2002, and Lérinzi,

Csaba. Guide to «Community Centers» In Southeastpé. Open Society Institute. New York, 2002.

ZFor more on community center ,Agora“ see http:/fagentar.org

% 2 gstakeholders are individuals or institutions, a&gmns and organizations, informal groups ofzeitis and citizens who participate in the life @fith
community. A significant number of stakeholders padicipated in the communities where the Modal Ineen implemented, especially in schools, local
communities, ERs, associations and their brancue$, as women'’s and pensioners’ associations, ywg#mnizations and sports clubs. In almost every
community we have cooperated successfully withramanity center or a local reading center, which lsaisingled out as an important gathering placéher
local population, that is, stakeholders of the camity, which is used not only for social activisneatings but also as a place where various celebsatake
place.
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Since community education requires a holistic appio
to education and community development, advocatin
and supporting such a process requires versaiititly
excellent abilities and skills for management, Ifetion,
motivation, negotiation, organization and delivefy
training. And most importantly, it requires outsiarg
ability to adapt to the situation in order to detare the
right time to step away from the process, onctits, so
that the process participants could develop a seinse
ownership of the process and not feel it was impase
them.

Bearing in mind the various roles, knowledge aritlssk
that the initiator of the process must have, Waisth
mentioning that it is not necessary that it bévd c
society organization, but any institution / orgaation
which possesses all the necessary capacities and
capabilities, which follows in the footsteps of Bkl
Community Education Model goals and principles!
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Scheme 2: The network of stakeholders participatifrgH Community Education Model

LOCAL AUTHORITY

. : THE YOUTH
Democratlc_ally'elected representatives youth council, youth organizations and
open towards the communllty. : initiatives, Youth Bank, scouts,
invites ;lt_lzens to .meetlngs, forwards Students’ Council, music, sports and
citizens' requests; @akes care of the other youth associations
youth; is familiar with the stakeholders
and cooperates with them on
problem-solving

STAKEHOLDER GROPU
NGO —process facilitator
THE SCHOOL
Local authority — LC Council
THE YOUTH
BUSINESS
CITIZENS’ ASSOCIATION

PUBLIC INSTITUTIONS

Community centers/Youth centers,
culture centers, galleries, ER and other
public sector representatives

3.4 Activites /steps

In accordance with the above stated goal, in tbeges of developing BH Community Education Modelsiarting point was
the fact that citizens have the right and respdlitgilto be involved in the development of theimomunities and neighboolods
but they also need to develop capabilities to dgveboperation and take action, in order to imprew@e aspects of their
community life. One of the vital aspects for ouncept is the involvement of the young people, simedoelieve that youth
involvement will have twofold effect. Firstly, itilvprovide for long-term sustainability of the press, and secondly, young
community members will be a unique resource thatigdes extremely innovative views on community degenent,
completely up to date with the current trends.
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Considering the fact that the process of positha@nge in the community and developing the learoirture in the communjtis
a long-term process, the BH Community Education 8l@idesupposes the inclusion of the committed conitpumembers,
organizations and individuals who are willing tokaa long-term investment of their own time andtueses for the common
good of the community.

Accordingly, the BH Community Education Model preps activities that have to be adjusted and malddiesr time in
accordance with the wishes and needs of each coitymaspectively. Each community has its uniquerabteristics, not only

in geographical terms, but also when it comeseonys of involving the citizens in the processeshange. Some citizen
groups are more active than the others, becausadudls vary in their abilities, capabilities, maition and access to resources.
Also, many community members remain skeptical amdlilling to participate in the informal forms of echation in the
community.

Regardless of the motivation of the citizens ingakected communities and the existing local resssiand knowledge in these
communities, we believe that the BH Community EdiaceModel can be implemented in every local comityusince it is
organized in the way that allows that the four k&ges of activity process be adapted and imprdepénding on the needs and
resources of the community in which they are bamglemented. The stages are given in chronologiaigr; each of them is
organized in several interconnected and overlapgtiegs, which we believe are necessary for pranéggion, planning,
implementation, sustainability, and finally evaloatand possible repetition or implementation inestcommunities, always in
an innovative and customized way.

Seeking to develop a systematic and easily acclepagiproach for practitioners in the community depment process, in
Tables 3 and 4, we provide a clear descriptiomefirocess stages with their corresponding a&syigxpected results and
specifically organized training sessions, whichrespnt a key link BH Community Education Modelcsiiits main objective is
to develop the culture of learning and develophgdapacity of the local stakeholders to facilifzdeticipation in the democratic
development of the community. It is especially Wwartentioning that Table 4 comprises a wide rangeeofices, activities and
functions that the process implementer, organimdrfacilitator provides within the community in theocess of BH Community
Education Model implementation.
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Scheme 3 :
Step-by-step
review of the
BH
Community
Education
Model

5.

ANALYSIS AND
ASSESSMENT
OF NEEDS AND
RESOURCES IN
THE
COMMUNITY +

SCHQOL
SELF-
EVALLUIATION

INCIP£

7.
ORGANIZIRANJE
ICA U CILJU
KREIRANJA

AKCIONOGPLAN
PARTICIPATI-
VAN NACIN

SAVJETOVANJA
8. TRENINZI,
NAMICANJE

PLANIRANE
AKTIVNOSTI

KORIGOVANJE
USVAJANJE

MONITORING

AKTIVNOS
10.akcionoG

SASTANCIMA

ENAMA,

ZAJEDNICKIM
AKTIVNOSTIMA

14. EVALUA(Q

VNOSTI




| —Establishing and Strengthening partnerships

To connect the citizens with civil initiatives afam a group of stakeholders within one or moral@mmmunities, or
neighborhoods, which are connected geographicatlydemographically, creating a partnership betwherthree sectors:
business (profit), civil (non-profit) and governmeaectors.

The process participants can have different viemhistory, resources, and needs of the commuital lcommunity, and
neighborhood. Furthermore, not all community merslage equally aware of the opportunities, nortaky fpossess the same
knowledge and skills on ways of involvement in denatic process of community development. It is ¢fieme necessary to
establish a common base for cooperation and patipera starting point for the development of |é&grculture and advocacy
for change that the citizens can refer to. In teapect, the process facilitator must find wayseet more often with certain of
civil associations’ representatives in order teiiatt with the prospective partners and stakehs/ldepresentatives within the
community, its existing infrastructures, such dsosts, community centers, clubs, etethis respect it will be easier to crea
clear picture on one community's resources and roypities that can be used for activities and treja to be implemented
through BH Community Education Model. ovaj

To motivate a group of stakeholders to cooperatieagiopt community education principles with an ainestablishing
cooperation of activities that are either beinglengented or are planned to be implemented in thenmanity by the BH
Community Education Model facilitators, other asations, institutions, agencies and civic groups.

School, organized youth groups (students' and yoatimcils and organizations), LC Council represirga, civil associations,
sports and other clubs, entrepreneurs, etc.

| &) Introducing the community education and community development concept to the keyspart

At the very beginning of the first implementatidage of the BH Community Education Model the faaitr organizes an
introductory seminar with the local stakeholdegpresentatives (schools, local administration,llasaociations, the youth,
entrepreneurs, etc.) on community education andldpment. Since the school is one of the most itapbpartners in the
process, the facilitator should organize additiarmadsultancy on priorities that the school shoutatknon, referent points that
need to be dealt with within the community, coofiereand communication. In our case, Community Ffation Tuzla focused
on organizing and delivering trainings in the commitias (Simin Han, TuSanj, Solina, Husino and Garhyzla), while the
International Association ,Interactive Open Schod8OS Tuzla worked on organizing and deliveringitrings in primary
schools designated as target communities of theCBthunity Education Model in Tuzla (Simin Han, Tog&olina, Husino).

| b) Forming a group of stakeholders

It is of vital importance to choose committed pap@nts for the process of community developméret;garticipants should be
the ones who are prepared to volunteer for the aomityn true enthusiasts who take the BH Communiydation Model aims
as their own, and work together on improving theelef the culture of learning, strengthening tease of local togetherness
and the sense of ownership over the community.

In our Model's fist stage, we first established thibe there was an expression of interest for cajmer by the stakeholders,
after which we called initial meetings with them.the very first meeting of the stakeholder grogpagreed on the membkis
of the community development group, appointed #udifators, means of communication and informatenhange between
the stakeholders, as well as the principles we @véallow in implementing the BH Community Educatibiodel.

At the same time, Development Team was foundedhaia, whose role was to define guidelines on coatmn within the
school and establish connection with other staldgrslfrom the community.
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I ¢) Education /training/seminars for the participants

Regardless of various previous knowledge that tlhegss participants might have, introductory trajsi on active citizengh
and the role of the third sector in the communiyalopment should be organized in all target conitimsn Our experienceals
also shown that organizing additional seminarsaftults on citizens' participation in decision-makprocesses and cooperatio
between the civil society and government is oftemngulsory.

Furthermore, the facilitator is concurrently in i of the development process and democratizatémurring at school
change generators, and community development. ircage, as mentioned before, one of the partnétd, (nteractive Ope
Schools*) was particularly focused on cooperatidthvgchools and forming Dvelopment Teams within st&ool. In Bt
Community Education Model special attention is draan education and training fahe Development Team memk
(representatives of students, parents, teachers namdagement, as well as local community and ac#ssociation
representatives) in order to enable them to workdemocratization and planned school developmernto®s aso holc
trainings for teachers on didaitb-metodikom segmentu in teaching process and methods velnigahle implementation of t
teaching process outside the classroom and schoml lfor more detail on trainings conducted sedeTaland 4, and Section 4
Examples in use.

| d) Support to forming or already formed youth groups

Since the BH Community Education Model opens disicuswith local stakeholders by posing a questiegarding a curre
position of the children and youth within the commity, it is clear that at the focus @&ducation lies the insistence
establishing networks with youth groups and orgaions in target communities. Since the level afthicorganization in Tua
and other cities in BH is very low, it is importantinvest extra effort into providing suppdor the youth in order to help the
organize and take active participation in the comityudevelopment. Therefore, the partners (FTZ 6ih@S) organized special
trainings and seminars for youth capacity buildivithin the BH Community Education Modetjth an aim of integrating the
needs, desires, knowledge, skills and capabilitieactive involvement in the life of the communifyables 3 and 4 in Sien 4
Examples in Uséist concrete examples of the youth trainings cateidl

Furthermore, irthe very development stage of the BH Community Btlao Model, it is necessary to organize workshiop
the participants on evaluation methods and metbbdgfining goals on the basis of results gathénedugh needs assessmen
with an aim of conduatg a qualitative and quantitative analysis of tteeds and resources of the community. In our
MIOS carries out trainings on internal evaluatfon Development Team members by the Community Ssh&tandards, aft
which the Development Team carries out intemaluation. The final result should be a definedetigpment level for ea
area of quality , which should serve as a basigherfurther planning.

| e) The process of analyzing/assessing the needs/requirements of the
community

The procss of analyzing the problems in the community drellevel of school development begin immediatelyhia firs
stage of the process, since the data is beingctetlesince the initial meetings with representatioé different groupsni the
community. The general information on the community is of gregtortance, since all participants could laterhaxge the
notes and results, and thus learn more about thencmity they inhabit. The participation of youththre process of commupi
situation assesment is vital, since it provides them with an aymity to learn more about all aspects of lifeaofommunity
geographic and democratic structure, inter-seaoperation, local resources (institutions, assmeiat and businesses), crucial
issues, priorities that can be commonly solved, issues ttet be resolved with better cooperation with LCuzl
representatives, issues related to the childrenyamnth, safety situation, environment protectiosues, additional edudan
needed, and the opportunities of acquiring skitid @mpetences requested by the labor market.
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-An established group of stakeholders with an adeglevel of knowledge and skills, which involiks youth;

-Process participants became more aware ofdheation needs of the children, the youth, and lfasjiand their needs
terms of generally improving standards of living;

-Local stakeholders' representatives are aware efvéry important roles that they have in the prsces communit
development and strengthening the learning culture;

-The youth are actively involved in the local dewstent group; they participate and state their @pindn the issut
important for the community;

-Uradena analiza problema i nedostataka u zajednigvtamazvijenosti Skole.

In order to say that we have successfully complétedirst stage of the BH Community Education Moatthere has to be .
absolute partnership among the school, communitytfzen youth on all issues important for the commudiyelopment. Tt
school open for communication builds a mechanisith e community, the community accepts the sclamoh chang
generator and the youth is involved in the planr@ng decision-making processes in the community.

Il - Planning

Allow the representatives of the target communiytdke equal participation and contribute to theetlgpment and lif
improvement of their environment through particgggtcommunity development plamg process. It makes no sense to
activities and invest efforts, time and money iptojects that the communities will not appreciatel éeel as their own. he
community motivator does not take solutions from tautside”, nor does s/he rights theowgs and problems magically. (
experience has shown that the joint needs analysisity identificationand action planning in the community in a partitiy
manner gives excellent results, because all participants in phecess commit to particpe in thus created Action P
implementation. Certainly, not all stakeholderd wérticipate equally in all activities, trainingad seminars, and it ieerefort
very important to be realistic and concrete in ciimgp Action Plan.

Furthermore, onenust bear in mind that BH Community Education Moideparticularly interested in the area of orgamj
trainings and seminars which aim to assist the gg®@articipants in acquiring the skills that wadllp them to independgyn
create their environnm¢ and their faith. Even the activities which aeemmingly rather simple and easy, such as orgar
cleaning activities, are organized in the manndae&xh the process participants something newandige their awarenes$
their living environment and its protection.

Define the community priorities and plan action ebhiwill involve a significant number of civil grospand communit
representatives, which will further contribute piesh-solving in the community.

Participants:

Stakeholders' group: the community, school, youtbugs (students and youth councils and organizg)lionC Counci
representatives, civil associations, sports andrattubs, entrepreneurs, etc.
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Il @) Mapping resources and needs of the community;

The loca stakeholders, as community representatives, lyshale a clear perception of their community'sdsedut since tf
needs change constantly, it necessary to occaliaraly out the analysis of the community’s neaalich would involve
number of ommunity members, different age groups, using &taof research methods. Projects, trainings ahdractivitie:
which will afterward be included in the Action Plahould respond to the citizens’ diverse needs.

The needs assessment conducted imp#ré&cipatory manner, in addition to identifyingopiems and updating information
the community, focuses on mutual understandingp@fsituation in the community, the existing knovgednd resources of the
community, wishes of the citizens, espegidlie youth and their ideas on the environment thagt to live in, and many ott
ideas and opportunities related to community degualent. This is also a good way to initiate optimalticipation of th
community members in actions that serve for treatpr good of the community and that will be innpdated in the followin
stage of the process.

During the sixyear implementation of the BH Community Educationddl in local communities in Tuzla, we used var
methods forcommunity mapping and analgsdescribed in Section 4: surveys, activatingringsvs, SWOT analysis, foc
group discussions, listening processimdividual interviews with the community membersiegtionnaires for the commur
resources and capacity inventory. Some of the mdstiised in schools were the following: SWOT arigJysvork environmer
guestionnaires, interviews and self-evaluation tjoesaires, school documentation analysis, etc.

Il b) Defining goals, areas afctivity, youth target gropus to focus on, etc.;

The overall goal of the BH Community Education Modelntiened at the beginning of the Section set bypgaeners wh
initiated the Model pilot implementatiostage is as follows: create positive environmenirfgporovement of standards of livi
and establising the culture of learning, which presupposesvadnvolvement by the citizens, especially the tyoand thei
taking initiative in the community life and developnt. In addition to the overall objective, allgar communities have tse
specific objetives, of which the most frequently mentioned omesre: youth empowerment, community empowern
cooperation and partnership. In accordance withothjectives set, the Action Plan further definesarete joint actions ah
projects to be carried out for each of the Modarget groups.

In addition to particular criteria applied in sdlag the target communities, the partners singletdtioe youth of the comunity
as one of the main target groups of the BH ComryuBilucation Model, since they shdube actively involved in tt
community’s life and development from the earlygsts In this respect additional support shouldilergto capacity buildig
so that they could participate equally in the plagrand decision-making processes.

Moreover, Bf Community Education Model emphasizes the rolthefschool as a special target group in the BHespcsinc
not only is there a school in almost every locahowinity but it also represents an important comiyur@source, which, ia
number of commuties, truly represents a unique resource and ggearator for the community. However, in every camity
in which we have implemented the Model as pilotgebthe primary schools need an additional supipostder to achieve &
“openness”, which is why we place emphasis on tsitipn of schools as the Models’ target group.

The third target group comprises active citizessoaiations and organizations that have decideshgage in the procedsyi
do not need additional trainings and seminargHeir personal and organizational capacity baogdaimed at participation in t
community development.

Il c) Action Plandesign

The participants in the needs assessment analgsis khat it always produces an abundance of idease of which ai
realistic and feasible in a shaerm period, while others require longer planning anore time for implementation. Some ic
and proposals aimed at solving problems and respgrd the needs of the citizens cannot be solvédeacommunity levelta
all; they need to be solved at higher levels ohatity. It is therefore crucial to prioritize thelny applying very simple @eria;
now-soonlater. In this way the stakeholders can agree oatwhn be done immediately and what needs to bk wéh
urgently and thus requires a prompt reaction bydbal community development group.



Action Plan should contain plan of activities irgilng timeframes, appointed persons, goals for exctine activities, ar
follow-up indicators to be used in the ovéralocess evaluation stage and new planning. Tte ktakeholders participating
drawing the Action Plan for community developmenowd include not only the new initiatives and jecis that need to
organized and initiated separately, but should &istude the lesser, shagrm activities which will significantly influencine
process of confidence building and strengtheniegstimse of togetherness. Ldegm activities are certainly listed in the Act
Plan, noting that their implementatiauill last longer and will be divided in the initiphase and other phases. The vital role
the school assumes in the process has been mahtibisetherefore extremely important at this stdg connect and harmiaa
the activities carried out with the school with the dynamics an life of the commity, in other words, community activities.
drawing the Action Plan school Development Teameaspntatives list school priorities, ideas, prggeectivities that will or
the one hand, help accongiligoals and priorities identified within the commity, and on the other hand, provide resource
their accomplishment.

Il d) Presenting the Action plan to all stakeholders/ Discussion

Once the Action Plan is completed and all projecis activitieshat the local stakeholders will carry out, indivédly or jointly,
in the period of one year, it is necessary to dis@and adopt the Plan in one of the meetings WwiHdcal stakeholderghose
who are available to invest their time into comntyinievelopment will easily accept responsibility forplementation of son
activities, but one should bear in mind that thecpss facilitator will organize, but not implemembst of the joint activitiesn
particular, the role of the community mobilizerto inspire stakeholders' representatives thaicgeated in drawing Action Plz
to take over the tasks that they have committeghttier. However, the mobilizefoes everything to facilitate the tasks for
community volunteers by assuming the responsilalitpommunicating with the group and informatiorcleange process.

Il ) Action Plan Correction and Adoption

Community mobilizeri.e. the BH Community Education Model implemeittatfacilitator, assumes the role of the mode!
during the adption of the Action Plan and works on harmonizihg fctivities to be included in the Action Planislpossibl
that certain disagreement ocamong the community members at this stage. TheoAd®lan and School Development T¢
Plan should be in acoance that is the Action Plan should hold all @leévities within the community in which the proe
holder is the school.

- the partners jointly participate in assessindf@ms and resources available within the community;

- all members canibute to defining the current issues in the camity relating to children, family life and qualitf life
generally;

-the participants jointly set the desired goals aciivities that they want to carry out in ordegenerate change;

-the partners should eventually become completelgpendent and assume full responsiblity for trespecitve activities.

At the end of of the second phase of the implentiemteof the BH Community Education Model the fatitorof the
process has taken over the responsibility for cdest implementation of what is stipulatediie Communit
Action Plan. The local stakeholders have accepledtasks set in the Action Plan and pirepared for the process
defining and accessing the resources necessaagtivities’ implementation.
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[l — Implementation

To consistently implement the Action Plan for théd Bommunity Education Model, which is certainly omé themos
important parts of the whole process.

The implementation stage emphasizes the importahcensistent monitoring of the implementationtbé ActionPlan, na
only by the mobilization initiator in the communitiput also all other stakeholders (stakeholdeudestt groupsand othe
citizens) who will be involved in some of the @ojs and activities planned. In axperience, the duration of
implementation phase is expected to be the lorgjast it comprises about 90% of the entire prodkisthis stage the loc
stakeholders take onmore significantroles in pileeess, because they have take leadership ov
specific actions and activities. The issues disedissd considered at the stage of establishinggrahiips and planningre
now practically applied in the community and thegsults will be visible within the community in &a@tterm period. Th
results might range in organizing an activity ie tommunity or organizing capacity building tramifor active local grops’
members, such as women'’s associations, pensiogiersps, etc. It is worth mentiorg that even the simple activity suct
cleaning a playground, or the river bed or a sclyaotl, organized by joint efforts of several stakdlrs can easily stinhate
the process and convince the participants that these small steps can lead to positive chandeeicammunity.

The overall objective of the implementation stagy&i improve the standards of living in the comityyrnwhich can bechievel
only through long-term process and continuing coali@n between the local stakeholders. Specifiecbjesof the
implementation phase of the Action Plan relate to urthier improving cooperation am@mmunit
partnerships, organizing training and workshops for capacity building for the active citizenad th
youth and implementation of concrete and visible agésgiin the community that will strengthen the muituast andthe
sense of belonging within the community.

The initial group of the local stakeholders papides in the implementation stage, wherebyekfgected of them tencourag
other groups of citizens and motivate them to eagagmplementing activities and projects of theid Plan.

In the third phase of the implementation of the 8dimmunity Education Model it is necessary to cautthe following
steps and group activities:

11l @) Adoption and publication of the Action Planthe community / informing the population abdu process;

Before the beginning of the process of the impletatgon of specific activities and projects thavédeen agreed on in the
Action Plan, it is necessary to make the contethefPlan available for the population of the comityin which the Model is
being implemented. In that respect, it is usefydrimduce promotional material, that is, brochuréh wrocess objectives,
participants and specific activities, which wilcfitate the process of promoting the Action Pl&he material should motivate
the community members to take action. All membétb® local Community Development Team should tasponsibility for
distributing information related to the projectslactivities listed in the Action Plan.

Il b) Operational process and the implementatibthe Action Plan;

The mobilizator of the community is obliged to sapghe citizens, not only in terms of distributioh information, but also
the organization of individual activities under thetion Plan, if the members of the Local
Group for Community Development committed to utalking organization of a project or an activity.
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At school level, this step is reflected in the impkntation of community schools development prsjaaotthecommunity, witt
practical tasks implemented Dby teachers after theomptetion of  training, counseling at  school lehssl
by mobilizetora, involvement and participation iher stakeholders’ initiatives relating to thegefiyouth group. Th
community school development projects should cbate to increasing the openness of the school, hwhiwans thahey
should involve stakeholders from the community in het  implementation, and should not'ctosed"” ir
school environment. These projects should certdodys on engaging students and parents.

Il ¢) Trainings, consultancy, activities and projects for the stakeholderfsiagichising for the activities planned,;

As stated above, one of the most important compsrafithe BH Community Education Model is the origation of training
and capacity building workshops for the communignmbers, which represents a mandatory part of eaabep

In theimplementation phase, special emphasis is giveapactiy buiding of the young, active citizens, camity schools ar
coomunity centers that represent the change gemsratd initiators within communities.

In the implementation stage, the traininfy particular use was the trainings on project managnt, communication, a
fundraising, respectively. In addition to the tday thematic trainings, the community mobilizaterobliged to continuous
carry out consultation with various groups activethe community about the ways of managing actiomasnpaigns ar
fundraising. The community Mobilizator ensurest tifee methods and approaches used in the traimengmtodate and in lin
with today's modern methods of communication angpecation (Internet and r@ail use), in order to create opportunities
local stakeholders to take on new tasks and reglitiess the process of community development.

In addition to organizing capacity building traigiand workshops for the community members, the conityymobilizator
initiates and motivates other stakeholders to imglet a series of campaigns and small projectsatieadlready listed in the
Action Plan. In our case, some of the most sucabgsfixecuted campaigns and activities are thiewohg:

-Removal of the illegal waste dumps from Simin Han

-Repair of the bridge near the primary school "&ian”

-Setting up traffic lights at the main crossroadSimin Han

-Advocating for reconstruction of the heating sgsia the elementary school "Solina"

-Reconstruction of the school yard in primary séhdoSan;j*

-Reconstruction of the drinking water spring in khas

-Winter scout camping in Ljulsa

-A few successful projects on establishing an agamclassroom in school yards

-Spring-fairsmahalijada, fun Olympics, games without borders, sports cditipas, cultural

events aimed at strengthening the sense of belgrigithe community, fostering cultural traditiobsilding

trust, cooperation and team spirit within the comityu

... As well as the activities of organizing andding training for tourist guides, training in ergreneurship, public-advocacy,
communication skills development and environmeatehreness raising training (composting and recglli

Local stakeholders must be actively involved indtaising and mobilizing local resources for

implementation of the activities listed in the AxtiPlan. A sugnificant number of the above mentioaetivities, require good
communication and cooperation with municipal auties, so a lot of projects and activities can be

implemented with the intervention of the Municipgliwithout additional funds from the outside, witte largest contribution
made by the stakeholders themselves, by invedtizig tolunteer work in implementing activities.

For the projects that require the provision of mate and covering other tangible project implena¢ion costs, the participants
join in writing project proposals and requests éosbnt to local businesses and local authoritieadtlition, th community
Mobilizator also seeks other fundraising opporiesisuch as foreign donors.

[l d) Improving communication between the stakeholders and the
community;

The community mobilizer aims at facilitating tfaesks that the community volunteers undertakeaking over responsibility
for communication process and information exchanigein the group. Effective communication through

regular meetings, other forms of information exaf@and regular joint activities will significantfgcilitate the implementation
phase; it will be easier to coordinate activitiasl #he tasks will be properly and timely distritdiganong the stakeholders.
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The process mobilizer therefore organizes individi@amatic meetings in the community, in schoolthwie youth and, of
course, authority representatives at the local conity level, in order to maintain good communicatamong the stakeholders
and develop diverse practical approaches in pnoisielving process.

[l e) Monitoring activities;

The process of monitoring the activities, trainargl actions carried out in the community begirhatiinplementation stage of
the BH Community Education Model. The stakeholdersd to agree on methods of monitoring activigegn if they refer to
seemingly simple matters such as the appropriatasféor monitoring the participaniis the process, where not only the nun
of the participants is recorded, but also theirdggrand age. Thus recorded information is very g for the process, which
helps ensure equal participation of the young aadadults, men and women. The output monitoringireg preparation of the
appropriate questionnaires for the participantsamh activity respectively, in order to obtain flagticipants' opinion on the
implementation of certain activity. Regular monigy of the results achieved and participants' apiriielp process organizers
take appropriate corrective steps as soon as imblementation phase. In practical terms this reethat, for instance, gender
balance can be achieved by inviting more partidipahthe gender that is less involved in the psec&imilar changes can be
made with the selected activities, projects aniditigs if they are monitored regularly and if tlesults of the alreadyaductec
activities are assessed on tirRer more information on the monitoring and evaluaprocess within the BH Community
Education Model see Section IV.

-the stakeholders meet regularly to exchange esspesi which contributes to the sense of togetheraied increases the léo#
activism among participants (providing positive exdes);

-Most of the local community members are familidgthvihe details and the activities and projeotstiie benefit of the
community proposed in the Action Plan and the reawifiits implementation, through specific acis, and the youth and otl
community members feel more positive;

-the stakeholders are motivated to raise funds fomal donors and mobilize the available local teses

-regular monitoring of the activities provides trerticipants with an insight into improvements madd the opportunity to
influence and make the necessary changes, and e¢eachusions that can be used in future planning.

IV — Monitoring and Evaluation

Monitoring and evaluation are essential parts eBth Community Education Model and, as is the ca#ie ether process, are
carried out to evaluate the results achieved apadéinassessment produced in the community, witisaamption that the
change process will contribute to the processarhieg, understanding and negotiating on variousggions by the activity
implementers, that is local stakeholders.

Conventional methods of monitoring and evaluatienraost often associated with the engagement aéxperts from abroad,
whose evaluation is usually based on measuringpeance against the predetermined criteria usigdstrd tools and
techniques. However, monitoring and evaluation iwithe BH Community Education Model implies dir@etrticipation on
behalf of the stakeholders, the implementers ofifipeactivities and projects in monitoring and maion, that is the so-called
participatory monitoring and evaluation (PM).

24 In addition to YEPP participatory approaches taitming and evaluation (PME - see Appendix 1)réh&re many other examples of using PME, such as
participatory evaluation in the educational proaegh the youth (T-Kit on Educational EvaluationYouth Work, see section Literature / Sources 9.
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The purpose of the evaluation process in the BH i@onity Education Model is to help participants fefiom the experience,
improve and change the existing situation, andivatd them to continue to cooperate and work jginithin the community.
One of the objectives is to document the resulth@fentire process in order to use them as thie fmasdissemination of the
process, or as the basis for approach improvement.

Each evaluation is a learning process becausevaparticipants to access to a new kind of kndgteand provides themitiv
an opportunity to discover something new. Eachigpént of the evaluation will certainly questidretr own opinions and
views when discussing their respective views orighees. The participants in the evaluation proaessable to develop or
improve their ability of tolerance, because thecpss of evaluation requires the ability to accepit®ns or outcomes that do
not have to be in accordance with the personafepstonal and organizational values of all partiag. All those involved in
the evaluation must be prepared to participateloptng conclusions and results that do not neciéssave to be of their own
choice.

The participants in the monitoring and evaluatibthe BH Community Education Model implementatiaogess are a group
of stakeholders, the evaluator, the citizens’ imily guided PME and PME joint management in whiobject staff and
representatives of beneficiaries jointly devise keadl the entire PME cycle. In participatory ewaion, which had been
implemented in the BH Community Education Modelthat very beginning of the process, in additioth®changes and
improvements that occur after the evaluation imteof the selected methods, approaches, projedtadivities, the changes
also occur on a personal level for the participantsch is certainly a complex process.

Through participation in the evaluation process, fhrticipants’ change their attitudes, valuesysaaf understanding others
and that is precisely what participation is ancuiess: the openness towards changing not only theof/doing things, but also
the way of thinking. Therein perhaps lies the reaso certain degree of resistance to evaluatidrichvis in fact resistance to
internal and external changes which may arise actwimay be required as a result of the evaluatioegss. In cases where the
"resistance" to the evaluation process occurs;dleeof the mobilizer / motivator can be of crudiaportance. Although the
mobilizer represents the so-called independenthbiaker, he/she can operate "inside" the commulnityging it closer and
explaining the importance of the concept of momitpand evaluation in building awareness of theepss among the
stakeholders, who should be fully aware of allgbsitive and negative results of certain activitiesrder to continue the
process successfully. During the "resistance" ptalbstakeholders should acknowledge the proced$a fully aware of all
the positive and negative results of specific didis in order to continue the process successfully

In the monitoring and evaluation process, it isam@nt to take the following steps:
IV a) Integrating monitoring and evaluation results

The approach to the evaluation process within tHeEC®mmunity Education Model is flexible and adapts specific situation
in each target community. Building on our six-yeaperience, the local partners and their staff gadan the implementation
of the BH Community Education Model plan the evéluaprocess and manage it step by step. An irapbespect for the
overall evaluation process was appointing a peresponsible for supporting the evaluation procesal(iation facilitator).
However, the role of the local stakeholders, otipigiants in every part of the process was evatliagecrucial in our approach.
The local stakeholders or participants, the beisafess of certain activity, for whom a project walanned and implemented
within the BH Community Education Model, must peigate actively in collecting and analyzing theadatesigning new
approaches and adjusting the existing methods.

This process helps strengthen the process implenseand its participants, share control over theerds, course and retuof
monitoring and evaluation activities, and identfyd take steps for improvement.
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IV b) Evaluation /assessment of the (un)accomptigeals

Outcome evaluation is the most common method gépt@valuation. Outcome evaluation means monigpgoals against the
set success indicators and taking certain stepase implementation is not headed in the righttiova. Chapter 4 comprises a
logical framework table which illustrates the apgrb we applied in setting the goals and appropsia¢eess indicators for the
implemented activities. In school the outcome eatidun is carried out by the community school stadslaAlthough the
evaluation of the school development in differemalify area® is conducted at the beginning of the processgalae internal
evaluation of the school needs to be done in daldetermine the level of the goal achievement,ithgriorities. This process
is participatory because the school initiates imdeevaluation and involves all the stakeholdevslived in school life. All
stakeholders / participants in the evaluation haeréain responsibilities and tasks in the proceatuation. They participate at
various levels and in different stages, and mopoitantly everyone is involved. Evaluation mustdeenocratic, transparent
and at the same time accessible to all concernesbrne cases, evaluation is done by an externhlawa, which is not in
contrast with the idea of inclusion of all. On ttentrary, one of the tasks of the evaluator shbeldo involve different
stakeholders and facilitate interaction betweemthering the evaluation process. Having an extesmaluator might be
advantage, since it is usually considered that smcevaluator can do his job more easily, wite lEsmpromises than the so
called ,insider" would.

IV c) Action Plan revision

Since the implementation of activities and projeatswell as achieving goals depends on the suppdrtinterest expressed by
the local stakeholders, the reaction of end usigpsagects, services and organized activities, fuagproved by the interested
donors, existing needs of local community and aleocial, political and economic situation in tBE society, it is necessary
to work constantly on revising and assessing ttadsgeet.

Action Plan revision done in agreement with integgsups in local community will facilitate: projeicnplementation,
information dissemination, promotional activitiasid positive experience exchange. This will en#idehigher structures of
power to access the Plan, provide critical insagid advice on improvements to be made in the figndegather different
approaches to community development.

During the Action Plan revision, the stakeholdarthe community need to know what they have moedan the entire
process, reported about in the stakeholders' nggetinother project meetings and analyze the dbgsctachieved, what needs
to be done in order to achieve the overall goalteo to incorporate certain proposals and changestie Action Plan.

The changes and improvements which should be asthigfter the evaluation of the BH Community Edwratilodel may
represent motivational factors for all participaints particular process.

The motivation of the participants in the implenatitn process depends not only on the fact

that it recognizes the success achieved and fab=ntihe shortcomings, but also in its ability i@mine the way in which the
evaluation was conducted, analyze the attitudethefparticipants, atmosphere in which it was madd discuss with
participants what comes after the publication afleation results.

ZFor more information on community school standaels 3.5 Standards , p.
44
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-primary implementers / stakeholders are ACTIVEINVIOLVED - they do not simply provide information;

- the capacity of local people to analyze, revisg andertake specific activities is strengthened;

-all implementers / stakeholders jointly particgpat various levels;

- the responsibility of taking corrective stepsiédegated;

-at the end of the year, the stakeholders aretatdssess what has been completed and why cectaiitias failed to succeed,
thus gaining experience;

-joint evaluation enables the stakeholders to faxeéhe activities for the following period, maéin greater

control over the process by applying lessons legrne

-the atmosphere within the community is improvewtigh all the above-mentioned, which positivelyuahces the motivation
of all and increases the desire for participation.

Your lessons come from journe
not the destination.

It is important to stress that the pace and dunaifespecific phases and activities in the prockgsend on the community
within which they take place: the willingness oé thartners to participate, technical support gledito the process, political
and social environment in the community, the dyiecarwithin the group of stakeholders etc.

In some places it might take more time to formaugrof stakeholders and motivate them, while inesather places the
planning phase will take up most of the time. Usustieps from | a to Il d require the most timelan

energy, due to a detailed assessment of the contymagds, which should include as many people asilpie.

This phase is one of the most important phasesusedtestablishes self-confidence within the comityuand creates a sense
of ownership of the process, builds mutual trusticlv is extremely important for the sustainabibfythe process and creating
change over a long period of time. We should nowyédver, ignore the importance of the monitoringhef Action Plan
implementation and its evaluation in the meetimgsrder to assess results and goal accomplishtdpon the completion of
each of the above steps certain outcomes iedhenunity should be achieved (see summary in Té#nd the process supp
should be provided by the independent stakeholdeugh a variety of services (see Table 4).

Finally, it is important to emphasize once agaat the uniqueness of the BH Community Education &dids in equal
involvement and motivation of the youth, the schead the community and it is therefore essentet &i representatives
participate in the above mentioned phases and.staphg the equally motivated and activéhyolved participants in the proce
can achieve results that contribute to the graishatovement of the community life and process, tingamore meaningful and
longer-lasting changes in the society in which ties.
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Table 3:
Phases,
activities,
expected
results and
trainings of
the BH
Community
Education
Model
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TRAI
NING

EXPE
CTAT
IONS*

ACTIVI
TIES/
STEPS

PRO
CESS

PHA

SES

Establishing and
strengthening
partnerships

Il
Planning




I
Implementation

\Y)
Evaluation

* Note: Table
4 lists
activities
that the
community
education
process
implementer
carries in
order to
achieve the
expected
results
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Table 4: Services, activities and functions whioh implementer, organizer and the process leader
provides/conducts within the community as a pathefcommunity education

Phase/Step A 4

Introduction
—community
educationand

community

development
Phase explained to the
I partners

Estab
Iishing Forming a group of
and stakeholders and scho

Development Team/
Stren  strengthening the local
gthen  unitylocal ownership
; lincreasing the level
Ing of the learning culture
partn
erships

% In Tuzla example, Community Foundation Tuzla pdesi support to civil initiatives through its smgiiaint program that associations, schools, etc pply a
to. MIOS’s «Fund for development of open schoolthiencommunity/Fond za razvoj otvorenih Skola wdajci» supports schools in implementing projects

Youth
involvement

Implementing
Action Plan

Regular
communicaiton
through meetings,
exchange and joint
action

Regular monitoring
of the implemented
activities and tracking
achieved outcomes;
evaluation of the
achieved outcomes

and practical tasks
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Trainings

Counseling

Development

Services

Fundraising®

Seminar on CE and its
standards

training on interactive
learning, cooperation and
communication

How to work together

Conntacting
other involved
in community
education area

H

Collecting

and distributing
information on
community
education

Finding possible
donors for this area

Training: active citizen and the
role of the civil society
organizations (CSO)

Training: citizens' participation i
decision-making

H

Setting rules on cooperatic
forming local development

teams:

Conntacting
Groups/

cooperation with local

> ) Information exchange Local community and
Training: cooperation between o rakeholderd development Municipality regarding the
CSO and government Regular communication stake E erg| team meeting costs-using publi
Training: Democratic i " networ| Facilitating/ )
_ within the community (School X i
management in school and v ( Running premises, such as schoolg
forming a Development Team || Development Team meetings
Traln!ng in school: Intgracuve participate in the stakeholders’
learning and cooperation
" group)
Training: youth activism, Youth groups and
developing youth councils, Counseling for organization Forums on Motivating local businesseq
community leadership, Youth Baflk, s€eling networks, Initiate | youth issues | and government to support
running students' councils, organizations and || establishing/ and neds youth programs
running school sports clubs outh groups strengthening
Y/ g p Students’ Counci
Training on evaluation methods
(situation analysis and needs
Assessment can be done separaely Exchange of
o school) Iy information Motivating local businesseg
Training on internal evaluation in| between and government to support
school relevant subjects gove d | PP
Process support and authorities community development
Traini | defini tholl regarding possiblf]
raining on goal defining methofis assistance
Organizing
Training on evaluation methods workshops
and
facilitating
Training on project managemen| meetings
Training on fundraising Counseling on methods of actiofy .
Training on democratic running, community school Presenting the plg
Development of the community || development in the community, || in order to adjust
schools in the community fundraising, establishing to the local
' Training on project learning communication and partnership|| development plang
Training on service learning between school-Development
Team — community
Fundraising for financing
less visible actions in the
. Organizin communit
Counseling on methods of ?orums’g Y
Training on project running campaigns, action|( Harmonize actiony  meetings and
management fundraising, etc. with overall facilitating
community individual
development; actions
Draw up
Development Plafi
- for the schools ar
Counseling on the processj| harmonize it with
feedback, improvement, the Community e
Training on communication|| and evaluation of the Action Plan Facllltt_atlng
implemented activities meetings
Training - monitoring and Evaluation reports]
evaluation to be used for Fundraising for
Reflection on results of further community||  Facilitating process evaluation
school internal evaluation Process support and school meetings
development




3.5 Standards

The standards represented here are conceiveckaslaaf the process that takes place within thremanity and school, that is,
as a framework for development and something teatis to be achieved after a certain period. Threheglprocess

of organization of the development of the commuratyd community school, by applying the principdéshe

community education, the following results shoudddzhieved:

In the local community

» Group of stakeholders with the appropriate l@fdnowledge and skills formed

« Participation of young people as a result oféh@owerment occured- the representatives partecipdocal stakeholders'
groups , the stakeholders' meetings and thuscjpate in decision-making process, though onljhalbcal community; they
are empowered through the activities of varioug@ms focusing on young people (leaders, Youth Baikf®

* principles of action, communication and workinges established

e common goals set

 an operational plan with evaluation plan devetbpe

* residents of the community informed about all phecesses / activities / methods of informaticssdimination

« few tangible results accomplished

» change in the target group generated

In school

» Development Team at school - a group that repteghe "medium" which adopts and implements

programs / activities that support the principlées@mmunity education are ;

» The existence of a common vision at the scteal regarding the direction in which the schoeéds to develop, taking ir
account the specific characteristic traits of theimnment in which it is located;

» The existence of programs that help empower alinbers community involved in the déy@ment of community schoc
for the benefit of all residents, especially theityn

* Students have a "voice" during schooling anddiaouss problems, give the initiative, implemertj@cts —Students' Counc
at school;

» Teachers constantly regeiinformation and develop their skills relatediriteractive learning and teaching and innove
process, starting from the needs and learningesfied of students;

 The teaching process is extended outside thsrolas, to the community which meathat the students can meet their
community, identify problems, create a functionahgection between the teaching contents, studespsibilities for spedit
activities and improvement of life conditions iretanvironment. The teacher facilitates the teachiogess;

« A group of teachers who, ideally on their owrtiative, exchange experiences on specific teachmathods, the curriculanc
develops improvements;

* Training program for teachers adopted, or apptdaethe official institutions (ministries);

» Resource base for trainers and consultant relatinhe development of community schools, docuatent, etc. In additioto
contributing to local development, standards, dri@ement related to the process of community eéutathey introduce th
principles of community education philosophy incmcrete way and contribute to longer-term posisoeial changes.

#During the implementation of this process MIOS bailt a model of the Community Schools Standard taedmethodology for internal
evaluation. The development builds on the exiditegature, international and personal experierscebneeds of schools. In the process of its crettie
following participants participated: partner angaations, schools, professionals, other assoctdteHOS, and the consultants.
More on Community Schools Standards visit: htipgkole.net

% For more information on FTZYouth Programs vidittp:// www.fondacijatz.org
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Tabel 5: Local and global aspects of standardization

The following is an example of the internal evaloatprocess by the standards of the school.

Who will manage Deadline Resources/suppga

Priorit Initiative P
Y the activities?

Create Plan
of activities
Create-Planrof
Community developmé activities Development Team Late January
Create Plan of
activities
Create Plan of
Activities

Parents' involvement Development Team Late January

Volunteering Development Team Late January

Services Development Team Late January

%At the international level, the partnership amonmimber of civil society organizations resultedStandards of Excellence for community schools. For
more information visit http://www.icecs.com



3.6 Model Sustainability

Long — standing experience of FTZ and MIOS haseghicertain understanding of the process of coritgneducation that

can be shown through the following challenges aaded lessons:

In the community

In the school

1. The empowerment of young people

and the community demands time

Creating the atmosphere of change, finding andaripg relevant
persons, the establishing of the partnershipvalling together on
the implementation of joint activities is a tirneasuming process th
does not end when short-term initiatives are zedli but it continues
until the realization of long-term results.

1.Transformation in teaching approach demands timg
In order to change the strict, hierarchical, frbsthool system into a
democratic, team-oriented and flexible one, lorrgitaims are needeq
that will be realized by gradual introduction oéthew knowledge.

2. The process needs to be managed

until it becomes self-sustainable

Starting the process and then abandoning it means
stagnation in the process of changes but alsto#iseof
trust of the stakeholders who will resist re-jaiin the
process. The combination of short-term and longrter
aims gives a constant feeling of the presenceheof
change within the community

2. Cooperation at the official level is a precondibn
The cooperation with school authorities is necgssam the
beginning in order for process to be adopted. Togiaition of the
approval of the program and activities gives teeassary space to
schools so that they can try new methods.

3.Nothing can be taken for granted
Everyone included in the process must be
informed about everything as much as possible.
For this reason, it is best to update the
information, and repeat them during the process
to ensure equal participation for everyone.

Local stakeholders must constantly be aware

of their roles, duties, and obligations.

3. Short andften meetings
The experience has shown that the participantsein t
trainings are more satisfied and motivated if the
trainings are shorter and if there is more of them

17
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4. Young people should be involved 4. Practical approach - concrete examples

as earlieras possible Teachers, parents, and school management demaacigteon
It is best to include young people examples and activities, detailed information aratfical

at the very beginning of the process because instruments that will make the situation betteaifiings in
that contributes to their strengthening and schools and interactive methods proved to be vergessful

faster taking over of the responsibilities.

5.The ,bottom-up“approach

5.Joint actions and projects It proved to be ineffective if students are ‘sénsim the school and
Cooperation is the best in jointly worked ‘ordered’ to participate.The process of practicsd of knowledge i
out and concrete activities/projects. much more successful if the participants are gtherchance to offer

their resources on their own.

Holistic approach
It is necessary to constantly insist on tiadistic perspective by netwroking, organizing and
empowering young people within the community depeient and the influence on public politics.
Neglecting any of these segments leads to losiadpti-term effect, limiting the potential for positive
changes within the community and the sustainahilitthe process.

FTZ and MIOS have started a complex and lagging process and the issue of its sustainatigligxtremely important. Furth
challenges are primarily referring to further caotition and supplementation of the started prookessange through constant
projects and activities, intensifying the approaold applying the model. In order for the Model ézéime sustainable, besides
respecting the above stated recommendationspédsssary to constantly work on the following:

» Strengthening the feeling of the togethernessvilmyathat the community is the ‘owner’ of the praces

» Expanding the activities/projects

* Intensifying the cooperation with business seatdocal communities

e Good cooperation with school management and atitheri

e Operative development of the school

e Theoretical organization and offering the trainparkage

» Constant search for financial resources

» Influence on public politics

In third section we:

. Presented the history of community educationuala

. Presented FTZ and MIOS as partners in implemientatff community education while organizing
the community and encouraging “openness” of schools

. Presented the aim, principles and standards oBHel of community education

. Made a detailed outline of the process throughes

Further on we will present practical experiencesugh some practical methods used during FTZ
and MIOS activities
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The mentioned methods below are, first of all,tédsin FTZ and MIOS activities and in this paréyhare
divided according to stages of OO Process and canitynorganization due to easier planning and tatcal
organization of the process. It must be mentiohatisome of them can be used for different purpdbasis
to say in different periods either of the plannargmplementation due to establishing the
connections/networks within the community, but alse to evaluation of work and process. Some of the
methods are explained in detail below, and in @ if you want to know more’.

| — Establishing and strengthening partnership

At the stage of the partnership establishment@dbaburse, not only at the beginning but also feirtbn during the
process), the meetings are obligatory and key Wagloieving goals, so that they must be well orgdiiand planned in
order that they lead to certain results. Belowgive an example of organizing and holding a meetith a group of
stakeholders, as it takes place within the FTZ comity organization project .

Activity: MEETING WITH THE REPRESENTATIVES OF THE COMMUNITY

Goal: Forming the stakeholders group / Evaluation ofitbentials and needs of the community

Method: Workshop — round table discussions/ SWOT analysis
ica

Description:

Introduction: Welcome; explaining the purpose & workshop; presenting the role of FTZ/independgaiteholder in the
process of community organization; introducing plagticipants.

Part 1: roles and positions of the particular geoupthe community and the responsibility for tlevelopment of the
community ( the role of the authorities, publictingions, NGOs, and citizens)- GROUP WORK

Part 2: Group work summary- representatives of egohp present their work

Part 3: SWOT analysis of the community — with refere to the previous group work and the defineelsrof everyone in the
community; the participants define strengths, weskes, opportunities, threats - GROUP WORK

Part 4: Group work summary — representatives df gacup (not the ones who already presented ipréous part)
summarize their work

Part 5: Conclusions

Participants:
- representatives of the local community (publictsg
- representatives of the community hall (publictsgc
- representatives of Eko-zeleni association (noegawental sector)
- representatives of the association of Retireddter (nongovernmental
sector)

- headmaster of the elementary school (public spcto

- representatives of students board/council

- representatives of the youth council (or the kiggroups if the youth
council is not formed)

- representatives of cultural club (nongovernmesgakor)

- representatives of public-health institution/smgg(public sector)

- elementary school pedagogue (public sector)

- female representatives of the women associationgovernmental sector)
- representatives of parents council

- representatives of Red Cross (nongovernmentébigec

31The proposal of possible representatives is gigarticipants will differ in each community

52



i There is a large number of different associatifGOs, - agricultural resources of the community are udpise
sport associations, football club, culture assamia) - the existence of cultural club with the inabilifit$

- The existence of the institutions in local comityiarea  activation due to financial problems

(school, surgery, hall, fire department, post effic - the cooperation of associations is not alwaysdgo

- Elementary school / not all members are motivated

- The existence of strong sections - low employment rate and bad material situation of

- Factories (industrial district) the population

. Agricultural resources — farming cooperativenfer - bad infrastructure, lack of connection in travel
association communications, bad TV reception

- People that are willing and competent to workhia - decrease in birth-rate

community/interest and motivation - there is no feedback from the authorities

- Each association is motivated for the developroéitte - there is no mutual cooperation within the

local community associations

- The tradition of organizing social activities - the association of Retired Persons does not have

) Correlation among certain associations when dzgagthéts own premises

marking of certain dates in cooperation with thealawommunity or - bad school equipment and insufficient outer/ender
individually motivation of the students

- all resources that are at the disposal when imetging - bad financial situation of the population

certain action should be used (lobby and influgheepolitics - progressive decrease in birth-rate and old agelpton
towards the community) - emigration of the population

- motivate the individuals to implement actions - increase in number of criminals, drug addictse(ttunon-
- since this place has a large number of assonmtibey engagement in the community)

should participate more in the activities of thenigipality and - insufficient material/financial help of the widsocjal
canton community (municipality)

- great children’s potential and the possibilityptove - lack of understanding from the authorities (nettipg the
themselves in other environments permissions for implementing a certain action fitve authdrities in
- the citizens should be stimulated in further pesg and charge)

more dedication for the benefit of their community - an individual's abuse of the position

- use the existence of agricultural resources - collapse of large number of associations

- demand the responses from the authorities (nuedity or- many children become members of the section|for
canton) regarding requests, in a period specifieteuthe law material/financial benefit

whether they be positive or negative

Materials: call for the participants with the agenda, conference room, listtiofpearts, markers, sticky

1ape. SR COA | cha
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Activity: INTRODUCTORY TRAINING FOR THE REPRESENTATIVES OF BISCHOOL
DEVELOPMENT TEAMS — MODULE |

Goal:
- - present the concept of community education anchoanity school in the community
- - explain the role and importance of the developnteaun in schools, their structures, work and
- assignments
- strengthen schools so that they can form scho@ldpment teamand include all the stakeholders
the community in those teams.
Method:

group work, work in pairs, role play, presentatidrihe information and opinions during the semiaetivities, lecture.
Description: Introductory training lasts for twottoee days/ 8 hours a day/. Work begins by deditie expectations of all
present members and then by coordinating the pthanith the expectations of the participants. Dyitime work, lectures and
workshops take turns, where the participants cdrtheory and practice when solving the existinghdems’ and in this way
they reach the solutions and results. The partitgare getting to know the concept of communityoation, community sclud
in the community, ways of managing, the meanindeshocratic schophow to effectively use school and community reses
for better teaching of the children, how to reatize cooperation with the local community.

At the end of the education the participants gsigasnents to work in practice:

-to define, by using SWOT analysis, the initialiaiion in school, including all stakeholders in ithool — parents, students,
local community, teachers, management

-to examine the presence of team work within the@etdevelopment teams and make an analysis witimmmendations.
Participants: teachers, headmasters, parentsngsidepresentatives of the local community.

Materials: presentations on community education@rdmunity school in the community, flip chart,tfeéns, colour paper,
summaries on community education for the partidipaassignment for development teams in practice.

Activity: TRAINING ON THE STANDARDS OF COMMUNITY SCHOOLS IN FIE COMMUNITY FOR THE
REPRESENTATIVES OF SCHOOL DEVELOPMENT

Goal:

-present the concept of self-evaluation accordin@tandards of community schools in the community’

-educate the members of school development teasteps of self-evaluation according to standardh@tlementary
schools in the community

-make an action plan of the activities for the iempentation of the self-evaluation process in school

Vietoda:g

Method: group work, work in pairs, individual work, leceyrpresentation of the information and opinionsrduthe seminar
activities

Description: training lasts for two to three dag$burs of work. The first assignment is the reaftacon the previous seminar
and the reflection on the assignments done in ijgeadduring the training, teachers are familiarizgth the following: the
standards of community schools in the community,abncept of self-evaluation and the importanceetff evaluation for the
development of the community school in the comnwitstruments for measuring of the school’s achiegnts according to
standards of community schools, and with the ugbefinal report and its recommendations for stlevelopment. During
the seminar, the participants need to realize skerece of each of the standards, what does it mgaactice, and whichchool
results can be connected with certain standard pahgcipants fill out the questionnaires and trevaluate them, practice the
skills of interviewing and how to fill in the reablists.

Participants: 3 representatives of each developieant, mainly teachers, who represent a part doiatian team.

Materials: presentation on standards of commuitypsls, self-evaluation instruments, questionndweslifferent target
groups, interview protocols, record list tablesigisment
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Activity : SEMINAR ,, DEVELOPMENT AND WORK OF SPORTS’ CLUBS,

Goal:

- Improve skills of self-organization of studenssfature active citizens;
- Promote healthy life style habits;

- Contribute to strengthening behavioural compoimeptimary schools;
- Support development of sports at school;

- Educating students on work and role of the scdi@glorts club.

Method:group work, discussions, pair work, role play, présg information and opinion during

Seminar activities

Description:Seminar lasts 4-6 days and comprises two module®(8 hours per one day). During the seminar

the students are introduced to the leaders’ cheniatits, discuss about who the leaders are in likgig environment. One of
the topics discussed were healthy life style haite students learn what it means to be a goodssjgader and which
knowledge they need to acquire in order to becomeader of a sports club. An important aspect eftthining is to teach
students how to establish and run a sports clubndmch principles are important so that a schogfierts club could operate.
Another important education segment is the roletaskis of the teacher, who has the role of thetadsgistant. The teachers are
also introduced to the sports club concept, itppse and basic elements. The seminar compriseskak and sports’
activities for the students. At the end, the stislget a practical task: to establish a schooltsmdub in their own school, form
sports teams in schools, choose management tedhin thie school sports club, develop a statute,reoid the first,
constitutive meeting.

Participantsup to 5-8 students and a teacher as an adultassist

Materials:brochures: 1. Young leader; 2. School sports Quigports leader; 4. Adult assistant, supplies kevar flip chart,
pens), potatoes, bags, basketballs, volleybaliée tennis equipment, rope.

Activity: TRAINING ,ESTABLISHING A YOUTH BANK* FOR YOUTH BANK (YB)* BOARD MEMBERS
- Part 1 NEEDS ASSESSMENT and Part 2 ACTION PLANRI

Goal: getting to know all members, needs assessmenthenwle of the YB in meeting them, compiling anidotPlan

Method group work, discussion/panels
Description:

1. INTRODUCITON —

Goal: introduce participants to each other, cragtesitive environment, describe the training ceupsesent basic information
regarding the Youth Bank to the participants

2. NEEDS ASSASSMENTS

Goal: create a realistic picture on local issuésctihg the lives of the youth; set priorities thia¢ Board will focus on

32For more onYouth Bakn project see http://www.yoathikorg/ (on project generally) and
http://www.fondacijatz.org/index.php?option=com_tmi&view=article&id=48&Itemid=88&lang=bs on YoutBank
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Activity ,Auction — who wants 5 KM?*

The facilitator shows coins to the group and tédesm that one of the participants will be given theney. The decision on who
will be given the money will be made on the bagithe ideas presented by the participants. Fonéxt 5 minutes each
participant thinks about money winning idea. THasrt present their ideas respectively, while thédifaior encourages
discussion on each idea presented (written dowth@flipchart) that the participants later vote Bach participant can cast
vote for one idea only, but cannot vote for theinadeas.

During discussion, the participants talk aboutdtetion process and set needs/priorities of thehyim the community by
answering the following questions: What happenedfictideas were popular with the majority, whichrgveerious and which
were not? What were the elimination criteria? iniportant that the facilitator ask the studenthiéy dismissed ideas based on
their content or the way in which they were presdnt

This activity can serve as the basis for settirgdtiteria for project evaluation that the YB Boaanh later use.

Upon the completion of the activity the group sladolodve a clear picture of the local issues affgatie youth and startinking
about the projects that will be financed.

3. ACTION PLANNING

Goal: YB Board should prepare their Action Plan

During this activity the group thinks of Action Rlawhat needs to be done in the 6-month period.pEngcipants are given
sheets with the table presented below or it isquriesl in the flip chart:

1. Your criteria for grant allocation

2. Who is eligible?

3. Projects/activities that we will not
support?

4, Grant size?

5.How and when will decisions be
made?

6. Flyers and application forms

7. How often will the Board meet?

8. Delegation of responsibilities — who
is the Chair, PR for Evaluation

Team, etc.
2

9. Which rules should you set?

10. Other.....ccccveeeeiiiiiiieee

Participants discuss the above mentioned mattesetgriorities, timeframes for activities, detemmiactivityrelated costs wit
an aim of clearly defining Action Plan.

The facilitator moderates the discussion and makesthat everyone is involved. The Action Plan tha group defines needs
to be reviewed; the implemented activities needet@ompared to the planned activites listed irPtas.

(* Other parts of training relating to the YB Boatdal with detailed development of allocation er&eprinciples applied in
project/activities election, and communicationgdlsKi

ParticipantsYB Board members (note: the Board is establishédreehe training through workshops, Youth Board
introductory presentation and candidate application

Materials: flp chart or board, markers, A4 paper in differeforsy Golden Rules copy, a 5KM coin
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There is a series of meth®that can be applied in this process phase suchnasiunity mapping, interviews, survey, the Fu
Workshop, community organizing methods by Paul Greth Tony Gibson, Peter Gardriér etc. Each of them builds on
realistic planning based on realistic needs bydbal community population, who are involved intalaollection and problem
defining.

Activity: DETAILED COMMUNITY NEEDS
Goal: Assessments of needs/resources of the communitpUeaging citizen participation

Method: activating interview (additional description in Section If you want tookv more)
Description:Simin Han is a Tuzla suburb, which due to war ungéet a complete population structure change.

At the time of conducting activating interviews (&) displaced persons comprised 80 do 90 % ofdlpelption of Simin Han.
In addition, Simin Han faces problems common totrobshe BH communities, such as poor infrastruetamd high
unemployment rate. In 200, Community FoundationiSiHan was established as the first foundationtt) ®cusing on
lobbying, networking, etc., taking over the roletloé organizer in the community and the running AZQcommunity center.

The process comprises the following two phases:

1. Defining the purpose of the interviews: - In 8irhlan the goal of the activating interviews wasaddition to collecting
information on needs and resources of the commumityarily to empower the citizens and civil asations/groups through
the process of increased participation in probleiwiisg within the community and activity planningogess, which would
contribute to improving standards of living. Thepose of the interviews was to find out what theens are interested in,
what they need in their community, and what presvéimém from organizing activities independentlyslalso important to
establish the visibility of the AGORA center in tbemmunity in order to improve its work. The purpagas therefore twofold:

Structural data Activating

Are the community members familiar with the podgibs of Which activities would community membdike to be
(self) organizing? involved in?
Are they familiar with the work of the Community #wation/  \what do community members need?

—_ . What do they want?
Are the AGORA center’s activities familiar/transpat enough?

How do the citizens organize themselves ( clubsoaations...)? How would they like to be organized?
What are potentials and resources in the community? If not, why can they not be organized?

What do community members see as their potentidl@ré/do they

What do the community members think of SSimin Hamlevel : o4
see their opportunities?

of local patriotism?

**For more information on Paul Cromwell, Tony Gibsor Peter Gardner’s methods see web sites list8ddtion Literature
Shttp://www.partizipative-methoden.de/en/index. pras=description-activating-survey
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2. Initial analysis: - initial community data catl@on and observation. Pre-analysis provided tlieviong data:
a) general data

-high unemployment rate

-poverty

-displaced persons

-unfavorable economic situation

-environmental issues

-the lack of middle class

-existing associations/a certain level of the comitywcivil engagement already present

b) data collected through observation

-population is curious

-children and youth are already active, mostly idetsheir homes

-majority of population spends a lot of time ouésttieir homes

-population is hard-working, although some peopéeumemployed they manage to keep themselves busy
-they like to talk

-most of them have gardens

-they are interested in new things and are religtiaetive

3. Initial analysis revision: - Community Center R@ employees agree that some changes need to indtie community; the
activating interviews were the first step in en@ging citizens’ involvement. In case the communigmbers were not
motivated after the initial interviews it would becessary to conduct interviews again, focusingeatting new goals in line
with the situation.

4. Training and preparation of the interviewerg4-interviewers work in pairs; they underwent tiagnwhere they learned
about interviewing techniques, encouraging convemsaresolving possibly complicated situation andtivating methods. All
interviewers are given questionnaires, invitationthe citizens and official AGORA Center ident#t®on card.

5. The main survey: - main part happened two teetfitays upon training completion. The community dieisled into regions
and the goal was to interview at least 10% of thdtgpopulation of the community. Focus groups wanganized as well, since
they are useful due to authenticity of the statemdngher level of motivation in the interviewaes short-term period. The
interviewers would meet in AGORA Center café inertb exchange experience and motivate each other.

6. Interview analysis: - the analysis criteria se¢prior to interviewing; interview analysis rasudhould be published in order
to make them available to the citizens.

7. Citizens’ meeting: - Citizens’ forum was orgatzsoon upon completion of the interviewing phégaresented the citizens
with the work of AGORA Center and Foundation, a$l as with the interviewing results. Since the negtrepresents a
sensitive phase of the process, since by atteritiingeeting the citizens express a certain leveiatfvation that needs to be
maintained, the forum needs to be well preparednasustaged.

8. Counceling and follow up of the civil initiatisggroups: citizens’ motivation is best rtined bygucing some visible results.
Therefore, they should focus on short/term acgsitivhich produce tangible results. The role ofrtieglerator/facilitator was
essential in adjusting the community members’ néadso professional moderator can “put off” menshand focusing them
on short-term goals, not neglecting the importasfdeaving fun in the process.

Ucesnici: Participants: 147 Simin Han comnymiembers - 61 members of the following civil agations/informal groups:
School and Students’ Council (11 members);youttvadh Youth Bank project (6); Simin Han youth, itass of Kultur café in
AGORA Center (8); children from child care in HOj&teljice (12); Women'’s club - HO Prijateljice (tPensioners’
association (10); Women’s Association (4).

Materials: questionnaires designed in accordance with the data needed/commusityroeess facilitator responsible for
interviews; interviewers (optimal number since teyk in pairs/ depends on the size of the commynitaining for
interviewers, promotional material (flyers, broohsirmedia) intended for informing the community rbens, team for data
analysis and presentation at the citizens’ meeting.
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Activity: SCHOOL SITUATION ANALYSIS

Cilj:  Goal: take a snapshot assi of the situation/development/ activities/acptishments in the school; initiate participat
of stakeholder in the process in school analysield@ment; establish networks among partners iptbeess of empowerment
and development of the community school.

Method:SWOT analysis carried out in groups
Description: participants do tI®VOT analysis as an initial activity in the processommunity school development planning

During the process the participants are suppoyaedIl®S consultants, who set deadlines, assist atyais and help partipant:
focus.

Participantsteachers, parents, students, school managemeaitclmmmunity. The number of participants dependsatool,
that is, on decision on the number of represerdatdf all the groups mentioned above. MIOS constdthelp involve as many
people as possible.

Materials: paper, pens, SWOT Table

Activity: ACTION PLANNING IN LOCAL COMMUNITIES

Cilj: Goal: Designing an Action Plan in a creatvocess of defining desired goals and problemirsp!

Methods:workshops, brainstorming, mind mapping, prioritgietc.

Description:INTRODUCTION: welcome participants / ice-breakenslr energizers; describing the purpose of thekslp;

PART 1: the participants are split into groups dodhe activity ,Walk into the future” (they answibie questions: What do we
want to change in our community in the next fivang® What are the positive changes that we wasgdan the future?)

PART 2: if the participants listed a significanthmoer of changes they need to be prioritized in g tlvat every participant
votes for the two most important changes in hisiopi (for instance, they circle or check them); shiggestions with the most
votes will be further reviewed and considered asrdd goals. After listing the desired changes@efthing expectations the
participants work in their respective groups amtlfon designing activities/projects that may leaiinplementation by using
brainstorming method.

PART 3: workshop facilitator explains the meanirfighe term INDICATOR and its purpose; participatiten work in groups
to determine which of the listed activities/projean be realistically achieved, they set theirniies, etc. and determine which
indicators need to be monitored in order for thetio@med activities to be successfully implementeach group designs a mini
Action Plan for their activities, which comprisessavers to questions WHAT (activity will be carriedt?), HOW (will it be
implemented, what needs to be monitored/what aéntiportant indicators), WHO (is responsible foplementation and
management of the activitiy and whose supporté&lad) and WHEN (do the activities/project end? Wéte timeframe for
implementation/duration). At the end of this phaaeh group presents their plans to other partitspan

PART 4: participants give comments, suggestioregedlto planned activities, they are then integrated listed in the Action
Plan if all participants agree on them; final comiseon workshop are made, etc.

Participants: a local group of stakeholders (l@sslociations’ representatives, youth group reptatees, local community
representatives, school representatives) and otlremunity representatives.

Materials: participant list, paper, markensteboard, seloptape

% Action planning in Tuzla communities of Simin Hand Gornja Tuzla was done in accordance with YEitRiples, participatory planning and objective
monitoring (POM). For more information on YEPP (YoEEmpowerment Partnership Program) see Appendi®, p
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Activity: THE FUTURE WORKSHOP WITH YOUTH COUNCILS/ACTION PLANING

Goal: if Youth Council is already established in the local commuthigyaction planning done by the youth must be

in accordance with the Action planning designeather stakeholders; in other words, the planneidites must be integrated
in the general community Action plan. In the intmotbry part of the workshop an evaluation acticiéyn be conducted, such as
»Youth participation ladder”, described in the SectEvaluation, or some other activity in ordectdlect initial information on
youth fosition in the community.

Duration:

INTRODUCTION

Greeting, energizer/ice-breaker, introducing paréints/facilitator/workshop

Phase 1: THE CRITIQUE PHASE

Each participant writes 7 answers to the questidfigat is it that | do not like about my community@! is missing? On
separate pieces of paper (post its or alike). Upmonpletion, the facilitator assists groups in griag answers in clusters
according to topics, e.g. social life, infrastruetulcommunication, economy, education, etc.

Phase 2: UTOPIA

All participant set priorities in the community,ing voting or some other methods; they determieeptioblems that need to be
addressed. They are then divided into groups acld g@@up selects one cluster and then suggestsddtsplutions. The
participants need to know that the purpose offhis of the workshop is to relax and focus on ided#litions, rather than the
realistic ones. The purpose is to create a baitkeafs that will be used in the next step. In addijtthe participants sometimes
define ideal situation, not the solutions thattedhat situation, so that the facilitator needadsist participants in defining
solution which should ideally occur if a certaimplem was solved. At the end, representatives &aah group represent their
solutions to the rest of the class.

Phase 3: THE IMPLEMENTATION PHASE

Each group selects some of the suggested idedistdand designs a mini Action Plan with realistitivities which will lead
to problem solving. The participants need to defireefollowing: WHAT problem needs to be solved?\W @ solve it/which
activities need to be undertaken? WHO is respomédsl specific activities? WHEN will they be finisti?/provide a timeframe
for defined activities. At the end each group repres its Plan.

PART 4: REFLECTION/CONCLUSION

Participants and facilitator exchange opinion omksbop, the most/least interesting parts of ity teealuate the activities done.
The workshop ends with energizer/ice-breaker.

Methods: group workhrainstorming/prioritizing /creative thinking

Participants: Youth Council membég®uth organization/local community representatjives

Materials: list of participants, paper, markers, whitebcseibptape, cards (post-its)

*Energizers/ ice-breakers/ de-inhibitors used intings, trainings, seminars, etc. usually help pgrints get to know each other, relax, motivate@nds
social barriers and/or think unconventionally. S@ramples are listed in Section
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Activity: IZRADA SVTRATESKOG PLANA RAZVOJA ZA GODINE | DALJE OPERACIONALIZIRANJE
PRIORITETA PO SKOLSKIM GODINAMA

Goal:

- Design a Strategic development plan for schodtiimg on the Standard principles and SWOT analysi
- develop a approach to school operational planning
- initiate participation process for all stakehakl#n school and connects them with the community

Methods: workshop, SWOT analysis
Description: DT works on a 4-year Strategic developmentggaaifying goals, activities, deadlines,

resources and indicators. The school decides hawy stakeholders will participate in the processe Tdile of the consultant
for community school development is vital, sincéshe monitors and assists DT, advises them on bamvblve all
stakeholders, organize and set realistic goalsaatidities. The participants meet in regular pesitaldevelop Strategic plan
segments or are split into groups,esn each group works on a particular segment. Ryithis activity, the Development Te.
members carry out SWOT analysis, as one of thednttory activity. It is important to include segmi®that result from
school’s participation in action planning for trenemunity and set these as two parallel processes.
Participantsteachers — all members of the teaching staff, memagt — everyone, students, parents, local comgnunit
members

Materials:paper, markers, selotape

Activity: TRAINING FOR ORGANIZERS IN THE
COMMUNITY
Goal:

-introduce the basis and principles of organiziommunities, active citizenship and it practical ts¢he participants
- building leadership capacity in local communitiesl civil society organizations

Method:

Brainstorming, PP presentation and group work

Description:

1. Introduction — Welcome the participants andrefjoals, seminar program

2. Community Foundation Tuzla’s process of organgzhe community
Presentation on project and brochure distributedating to organizing a community process

3. What is civil society and what is its role?
PowerPoint presentation introduces to the partitpthe general role of the civil society in theelepment of the community
and the state, current state of the civil sectdhh

4. Active citizenship

Brainstorming — the participants are presented aitlopportunity to say what, in their opinion, ®etcitizenship is and to
which extent it is present in our communities. Afteat, the PowerPoint presentation specifies #fmitions and specific
examples of active citizenship as active an indicaf the level of the civil society development.

5. Organizing communities?
Brainstorming — ask up to 4 participants to satemwords what they think organizing a communityaisd then ask 4 other
participant what is not. Write everything down ofli chart.
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PowerPoint presentation specifies the bases andiplés of community organizing. It focuses onithportance of the
involvement and the area of community organizinigiclv directly advocates for civil participationander to overcome the
feeling of exclusion from the process of solvingdbproblems, especially in order to motivate thesowhose voice is least
heard: the members of the marginalized groups,members of the community, people who do not belteaetheir
involvement can make any difference in the comnyutiitdraws attention to the role and importanceaifool in community
organizing process.

6. Principles and phases of organizing community?

-This part facilitates identification of specifieenents, and benefits that the organization, conitymamd an individual will
receive from organizing the community. In that vi¢h community and an individual are motivated éodime social
responsible.

-Participants are split into four groups in whitley discuss the advantages of organizing the contynian the organization,
community and individual. After ten minutes theyitentheir answers on a flip chart.

PowerPoint presentation points to importance oénizjng the community and summarizes the matter.

7. Conclusions and the completion
The conlusion briefly turns to the seminar andghgicipants are requested to evaluate the workshop

Participants:

Representatives of civil society organizationsalammmunity council members, up to 25 participamta group. These are
mostly the most interested, already active membktise community.

Materials:

One hig room suitable for group work, flip chae|atape, markers, outlet, video top, laptop artdbligpartipants

Activity: Workshop Project proposal writing

Goal:

- introduce basis for project proposal writing apobject elements to the participants

- introduce different opportunities for project @iraising, basigolas and criteria for small grants, that is, idtroe Communit
Foundation Tuzla as a donor to the participants

- organize practical activity, where the particifsadesign a project proposal draft

Methods: group work, brainstorming

Description:

1. Introduction

Goal: Welcome and meet the participants, warm-up

2. Workshop goals:

Goal: briefly present workshop goals and work gtathe participants

3. Presentation: Foundation as a donor

Goal: Present various needs in the community/sciiodlvarious donors: Introduce FTZ as a donor,edkas the goals
and criteria for small grant programs.

*"FTZ conducts the above mentioned workshops astegrai part of its programs Grant support for diitiatives (Small grants) and/or
organizing the community (for more on programs bée://www.fondacijatz.org )
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4. Project proposal elements

Goal: Compile a list of project proposal elememptgylain their meaning and list tools used in deprlg project ideas

(table of plan of activities and logical framewarlatrix)

Brainstorm the list of project proposal elementd amite them down; once the list is created andpdnicipants have used up
all of their ideas, PowerPoint is used to presémi@ments and their description

(e.g. .— Problem description is...)

- Information on applicant Logical Work-frarieWF)

- Project title specific objectives /prdjgoal

- The overall project objective expectedcoutes

- Project timeframe activities’ description

- Participants in project implementation néveand table budget description

- INTRODUCTION/ Description of problem to be solvedproject
- Project beneficiaries
- Project summary/ resume

5. Brainstorming — preparation for group work

Goal: Participants define several versions of mtgpeoposals and choose three to be used as @laeti@mples.
They discuss and define several project ideas se@w} of them during the seminar as a practicatge. The
participants are split into groups and each grsugivien a flipchart which already comprises adidbasic project
elements. For each of their respective examplaspgrehould specify the following:

- information on the applicant;

- participants in the project implementation;

- project’s work title;

- timeframe and overall goal

6. Energizer/lce-breaker — Fruit salad (see exasripl&ection If you want to know more)

7. Devising PLAN of activities
Goal: Each group should devise a plan of activitiesheir respective projects/examples

8. Defining expected outputs (short-term) and omtes (mid-term)
Goals: Each group needs to define LFW elementsrdaagrate group activities into LFW

9. Presenting group work projects
Goal: Each group presents their projects in uftoninutes

10. Conclusion

The conclusion summarizes the workshop, and thigcjpamnts are then requested to briefly evaluagevibrkshop (maybe just
one word that describes how the participants fpehuicompletion or some similar activity, Rapid Aseent — see Section If
you want tcknow more).

Particpantsat least 5 persons, depending on participants/fmseés (teaching staff if the workshop is doneettool,

members of some informal groups/associations) kgaport group members, and alike);
mostly people who have limited or no knowledgepiafject proposal writing.
Material:a large room suitable for group work, flip chaelatape, markers, one small ball, outlet, videoang laptop
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Activity: TRAINING FOR REPRESENTATIVES OF SCHOOL DEVELOPMENEAMS — MODULE Il -
KONFLIKTI COMMUNICATION AND CONFLICT

Goal:

- Empower school Development Teams with the necgssemmunication skills for cooperation and work;

- Strengthen the cohesion of the members of Dewadop Teams in school;

- Contribute to the development of managementsskilschool development projects;

- Motivate school principles to include teachersifs/students, parents, regional and local instits in creating a
school policy;

- Develop creative ways of presenting the schothéopublic/community.

Method: positive techniques of active learning tlylo creative and practical examples, individuabugrwork and pair work,
role play, presenting information and opinions dgrihe seminar activities

Description: The training lasts 2-3 days (8 howsghay of training). During the training the pagants have the opportunity
to deal with the area of communication and conéiied in a practical manner use techniques of nolewni communication.
The participants are specifically focused on exaspind personal experiences while practicing plessidmstructive conflict-
solutions. The training is focused on strengthetiregskills and recognition of situations within ialn participants may apply
the non-violent communication techniques. Basimgethat the participants deal with are communicatonflict, (non)-
violent communication, I-messages, conflict transfation, mediation in classroom and school envirenimFurthermore,
during the training participants discuss discussiorommunicabn problems from the perspective of different sgbeesent :
school (teachers, parents, managers, studentsclmranunity). Techniques of theoretical and workslapproach are used in
the training. At the end of training the particigmare assigned with a practical task: to exantieeshvironment in the
workplace using the questionnaires given and carahalysis with recommendations.

Participants: representatives of school Developniegams: 3 - 4 participants (teachers, parents, cbchmnagemei
Materials: Presentation on communication and confiupplies (paper, flip chart, pens, markerseglplasticine

Activity: TRAINING FOR REPRESENTATIVES OF SCHOOL DEVELOPMENEAMS — MODULE
Il - PROJECT MANAGEMENT

Goals:

lllustrate the importance of projects for schoolelepment and opening towards the local community;

- Strengthen cooperation between Development Taaehparents in the school;

- Educate members of Development Teams on thes sKillvriting, implementation and evaluation of commity school
development projects;

- Support schools in creating projects that willlide activities for the benefit of the school aadnmunity;

- Contribute to the development of managementsskilschool development projects;

- Develop creative ways of presenting the schoghéopublic /community.

Method: positive techniques of active learning tlglo creative and practical examples, individuabugrwork and pair work,
role play, presenting information and opinions dgrihe seminar activities

Duration : During the training, the participants aresented with the importance of skills in wgtjroject proposals in
transitional society and the change that has oedun the way of financing and fundraising in paity schools.

The participants also receive theoretical inpupmject management and work on an imaginary prajfect

which they practically apply the knowledge of ttesizc elements of project application. Then theigigents work on
developing applications using the ideas or the sieledined previously by the school Development Team
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The training methods used: theoretical lectures;tical group work and plenary presentation ofitloek done in groups.
At the end the participants are assigned with atjwal task: to develop a project proposal basethermpriorities defined in
the school operational plan for a particular scheair.

Participants: 3-4 School Development Team reprasigas: teacher, principal, parents, representativehe local
community

Materials: goroject application, a filled out copy of a projegiplication, supplies (paper, flip chart, penstkess, glue), thi
presentation on Project management cycle

Activity: PROJECTS FOR THE DEVELOPMENT OF COMMUNITY
SCHOOLS IN THE COMMUNITY

Goal:

- Promote community schools in the community;
- Empower the school Development Teams in the ahangcess ;
- Support schools in their efforts to become comitywsthools;

Description: after the training on how to write jgrct applications, the representatives of the Dmyelent Teams have a
task to design a project application and applyh&@ommunity School Development Fund. Projects lshgenerally be
directed to community schools development in thamainity and involve as many students and parentsi@disseminate
activities in the community.

Participants: direct implementers of the activitib® representatives of DT, other

participants: parents, teachers, local communityjents

Materials: funds, project application

Activity: TRAINING ON FUNDRAISING

Goal:

- participants are presented with fundraising tealescthrough a PowerPoint presentation;

- define techniques that a group wants to usdeaat 2 different techniques and a defined plan of
activities;

-Make specific plan for activities for each of tieehniques that the group will implement.

Method: lecture, brainstorming, discussion, groupkypresentations
Description:

1. Welcome notes and introduction (15 min)
Guided activity and energizer

2.Defining goals and work plan (10 min)
Oral presentation on the training objectives arehdg

3. What is fundraising? (30 min)
Brainstorming and theoretical lectures. Basic thitggconsider when starting fundraising campaighatdo we need to
bear in mind? Presentation on the basic fundraisicgniques
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4.The first steps in organizing a fundraising caigpa Selection of techniques and partners
Through group discussion define the techniquesiadifaising that the group consider to be
appropriate for the period and the context of timunity in which fundraising will be conducted.

5. Develop a fundraising strategy in each respedioup (45 min)
The groups are formed on the basis of discussparticipants develop a frameworkplan of actionftordraising with the
support of the facilitator. The plan must be cantailestones; timeframes and goals.

6. Presentation of the action plan and coordinagiogip work

The leader of each group presents the plan to gtieeips, which can pose questions and make comments
The facilitator writes the comments down, and asgjsoup leaders in reviewing their plans in acaom with the
participants' comments.

7. Conclusion and workshop evaluation
The facilitator briefly summarizes the course @& tiorkshop, and the participants complete an
evaluation questionnaire.

Participants:

Up to 20 adult participants, gathered around tieesialea that requires fundraising. For examplefrdiaing was organizefr
the Parents Council of the Primary School ,SimimHaho decided to launch a fundraising campaignvideo surveillance in
the schoolyard to prevent juvenile delinquency and

use of narcotics in the vicinity of the school.

Materials:

one large room, the classroom with benches arthftgegroup work, flip chart, sticky tape, markét® pcs.), post-
its, outlet, video top and laptop

Activity: TRAINING FOR ADVOCACY/LOBBYING

Goal :

-introduce participants to the lobbying and itsib&éements

-introduce the participants to the tools for depéig and implementing lobbying in communities

-organize practical exercises through which paréints can develop ideas and draft a strategy fidoyiag in their
communities

-emphasize and elaborate the "Ten Golden Rulesuioeess in advocacy

Method: brainstorming, PP presentations and group work
Description:

1. Welcome note and introduction
Guided activity and energizer

2.2. Specifying goals and agenda
Oral presentation on the training objectives arehdg

3. 3. What is lobbying?
Brainstorming and PowerPoint presentations on #s&ch of what lobbying is and why we need it Presg@m points to
the importance of addressing the problem, overcgrobstacles and determining targets for the campa@nagement.
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4. Lobbying strategy/steps
PowerPoint presentation on the six-step stratedgldifying strategyand brief insight into the importance of all stepke aim i
to familiarize the participants with the tools figveloping and conducting lobbying in communities.

5. The participants are divided into four groupespehdingon the number of participants in the workshop, waiitlin 45 minute:
they develop steps of the lobbying strategy. Radhis step the participants have agreed on pnablehich need to be solved
ad which require a public campaign, and thus woriroups on concrete examples on the group in cariti@s.

The aim of the group work is to develop ideas amcbine familiar with the specific steps of lobbystategy, which will
certainly serve to resolve the problem after themletion of training.

6. Presentation of group work results and evalnatio
The representative of each group will briefly prese steps of lobbying strategy that the respeaioups worked on. The
participants will have the opportunity to ask qi@s, give suggestions and evaluate the group veg&ther.

7. 7. Ten Golden Rules of Lobbying
Brainstorming and Power Point presentation on &sicrules of lobbying.

8. Role play - lobbying meetings

The participants are divided into four groups aged the same example as in the first exercise;ttligy solve the problem in
the meeting with the target group or target ofdampaign. Within each group the members are diviidedobbyists and
targets, they stimulate a realistic situation a@h how to use the body language, problem presmmtnd lobbying tactics to
solve the lobbying-related problem in "face to facemmunication.

9. Review of the Role Play - suggestions for imgraent and implementation of public policy advocacy
The group representatives present their work, diner garticipants have the opportunity to commenit and discuss the
advantages and disadvantages.

Questions, conclusions and completion
The conclusion summarizes the course of the worksimal agrees the next steps for the implementafitobbying campaign
and solving the aforementioned problems. Afterwattiks participants are asked to briefly evaluageviorkshop.

Participants:

local group of stakeholders (local associationptesentatives, representatives of youth / youtamegtions, local community
representatives, school representatives), and otlremunity representatives

Materials:

one large room with seating arranged suitable foug work, outlet, video
top, laptop, attendance sheet, flip chart, stielpe, markers
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Activity: YOUTH PARTICIPATION LADDER”’

GoalThis activity is a tool for evaluating the positiohthe youth within the community, at the begirmof the process .

(Phase | or 1l) or at the end (Phase IV).
The ladder distinguishes between six levels of lyqarticipation, ranging from 0 = no participation5 = full participation

Method: The tool should be used as part of a fgcasp discussion; separate focus groups shouleloefdr youth and adults

should be held since their perspectives may differ.

Description:First, the facilitator explains the pase of the activity and different quality levefsyouth participation ladder.
Then, each participant makes an assessment on partitipation by drawing a dot on the appropaitegrof the ladder. It has
to be made clear that each person may draw onlylohen the ladder.

The group assessment is disagss a way that the participants are first askeelxplain why they chose a particular rung of
ladder. They then discuss the reasons and whas nedx done to improve the quality of youth pgstiton in the community.
During a group discussion, the group analyzes atadprets the information given, while the factiitawrites down the reasons
that the participants listed evaluating the qualityouth participation and suggesting improvements

If the activity is done repeatedly, the scoreshefdassessments can be summarized in a graph &dizéschanges in the quality
of youth participation over time (see graph below).

Level Particiaption quality Indicators
none Youth are not involved in any activities at all.
The empowerment of young people does not play any role tothenunity planning
process.

Youth have been involved in a few activities with littlenar opportunity to have influence
over the situation.
Youth empowerment is taken into account from time to time.

There are activities targeting youth on a regular basis.
Youth participate in activities on a regular basis.
Youth empowerment is taken into account in planning progelsseyouth are not
directly involved.

Youth have the opportunity to influence the planning and implementafisome

local activities.

_ _ Youth are asked regularly for their opinion about specifio/giets.

|ntermed |a'[e Young people’s opinions have an impact on pienning and implementation

of some local activities.

There exist formal structures/institutional bodies fouty participation (e.g., a youth

council)

Youth have the main responsibility for several actisitie
Youth are represented in the local stakeholders’ group.
h | g h Formal / institutionalized bodies for youth participatioe eonsulted on a regular basis.
The opinions of youth have an impact on the design and imepition of activities in
general
Youth fully participate in all decision-making processekted to the development
i of the local community.
Very hlg h There is no planning without the participation of youth.
The opinions and needs which young people have spemiéiethe starting points for
designing and implementing the local programs.

*Taken from Strocka, Cordula in cooperation witEEPP Program Team. Manual for Evaluation FacilisaterTools. Second edition. Berlin 2009. p.
60
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Quality of youth particiaption in the community
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| 1 | |
2010 2011 2012 2013

Participants:

representatives of local youth associations, infdrgnoups of youth, student council, youth cuaciti other young people
from the community

Materials: list of participants, the ladder drawnasheet of paper or fliip chart, markers, sti@dge; duration between 45
minutes and 2 hours, depending on the number ¢tjpants and the degree of agreement/disagreewignn the group.

Activity: TIME LINE

Goal:analysis and visualization of the key events/dguelents in the local community

Method: participatory method for analysing and giging key events in a local community over a ef time. The Time
Line should include events from past to presenpairtant events and developments that happenee icottmmunity, as well as
general political or economic developments thatdadgjor impact on it. The Time Line activity shlle repeated every year
towards the end of the project implementation plaagkbefore a new Action plan is made.

Description:The exercise is facilitated by the local coordinatod evaluator, if appointed. The participantsdivaded into
small groups of up to 5 people and each group dtigis own Time Line (chronologically listing evarimportant for the
community). The groups then share and discussbgilts and put them together into one single tinee Different colors can
be used to distinguish positive developments fregative ones or specific eventglie community from general developme
in the area or country. The discussion processattaimpanies the joint Time Line construction ugugives valuable insights
into participants’ diverse perceptions and intetgiiens of developments in their local communitd &eyond. The Time Line
exercise is therefore a useful tool for reviewing aummarizing important developments over thesmof one year or several
years. An example of a Time Line for Simin Han coumity carried out in 2004 is shown the nextpage.
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Activity: INTERNAL EVALUATION OF SCHOOLS BY COMMUNITY SCHOOLSTANDARDS — NEW CYCLE

Goal:

-- Determine compliance or non-compliance of thereints of the Community School Standard in the conity, based on the
level of achievement of the specified quality irdars of certain areas of assessment and evaluation

- Determine the level of effectiveness of the impéaited system of community schools in the communitpeeting specified
requirements of the set Community School Standards;

- Provide opportunities for the school, which ie Bubject of certification, to continuously impratequality;

- Enable the issuance of certificates of Commusityools in the community to schools that are sutbjeiccertification.

Method: survey, interview, analysis of school reisor
Description: Team for internal evaluation withietBT organizes target groups: students, teachers,

parents, management to conduct the interview. Bathe target groups is given the appropriate goiesaires after which they
are reviewed in accordance with the pre-preparextlHEables to summarize the frequency response.

After the survey follows the interview phase whintiolves the local community; focus groups withgetrgroups are held and
the interviews are conducted in accordance withgthestions prepared prior to the actual focus groapting. The third phase
is the analysis of school records using recordtsheie first and third phases are implementethbyDT and the second phase
by MIOS. After all the information is gatheredstforwarded to MIOS, who prepare the final evaluatieport and
recommendations of what to do or plan in the commegths. This activity takes a minimum of 1, 5 ni@nt

Participants: teachers — all teaching staff andagament members, students - one student from éas&d) parents — of the
students involved in the survey, representativdeazl communities — involved only in the intervighase. In the interviewing
phase the school organizes focus groups of theeaimentioned groups with 5 — 8 members.

Materials: questionnaires for students AUU; questaires for teachers AUN; Survey

questionnaires for the parents - AUR; questionsde the management - AUM; interview protocols $ardents, teachers,
parents, management, local community, record slieeeach of the 5 Community School Standard incilvamunity,
descriptors for interviews final report templatecEl tables to summarize the results.

Activity: TRAINING,EVALUATION OFYOUTH BANK WORK* FOR YOUTH BANK (YB) BOARD
— Part 4: Barometer — Young people lead project

Aim: help YB Board identify how/to which extent is th&iB ,lead by the youth*

Method:group work, panel discussion
Description:

PART 1- Distribute copies of the barometers; agkgioup to examine a list of statements on ea@hdithe sheet, check if
everyone understands the statements. The groujdsthem mark their answers on the scale for eaghopatatements.
Activity can be adapted to the observation of djeprojects, events or issuing grants.

When a group fills in their sheets, and sum uprtiesults as follows:

1.add a plus for marks on the right side

2.add a minus for marks on the left

3. add all points

4. the total is a number up to 50

PART 2 — Discussion

If the result is above 30 points it indicates tifetre is a culture in which young people lead @i,

The result between 20 and 30 represents an aveshge The participants discuss the following isswehether they are
satisfied with the global picture that the barcendtustrates, are there some areas that eveger than others?
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Could we make some changes that would enable ypeogle to be more engaged in leading YB? Are theyedifferences in
scores between the adults and youth - in this oespat changes do you think you we could make ?

Note:

You may want to compare scores of YB with sometlgilsg you think is run by young people. Also, yan cise this barometer
with the group after a certain course of time, egjpg it every month in order to measure YB devalept in terms of youth
participation.

Continuous
MINUS PLUS
Adult leadership 5(4 13 2 L 0 (1]2]|3]| 4|5Youth leadership
Adults make an operationd| Youth make an operationgl 1
1 plan for YB plan for YB
S Youth give ideas and
5 Adults give ideas and proposals for grants 2
proposals for grants and funds allocation
and funds allocation
Adults decidg how much tinje Youth decide how much
3 | the youth will spend on Yi time the youth will spend| 3
activities on YB activities
Adults plan Youth plan meetings
4 meetings 4
Adults make all Youth make all
5 major decisions during the major decisions during the 5
meetings meetings
Adults supervise Youth lead the meetings
6 the meetings adults simply provide 6
support
Adults decide what kind Youth decide what
7 of support young people kind of support they 7
P want to receive from
adults
Adults decide when to Youth decide when to
8 | provide the support receive the support 8
Adults evaluate the work Youth evaluate the work 9
9 (success) (success)
10 The voice of the adults The voice of the youth 10
promotes YB promotes YB
0
Total MINUS PLUS Total
ota score

Participants¥YB Board members
Materials:a copy of the table for every particpant, pens
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October 2010 was the year of new general electoBbdsnia and

Herzegovina It has been over a month and the gavent at the Ima jedna modra rijeka
state, entity and cantonal levels, has not yet ferened. Generall Siroka je, duboka je
speaking, the political rhetoric has not advanesd, the country

faces even greater divisions. Although the timeadsastill in the . :
current political life, the same cannot is not thife opportunities Sto godina Siroka je
that continue to develop in negative direction. Pbeulation is Tisw' ljeta duboka je
poorer and in more than debts than before, anddbromic

situation is worse since the global recession tdte8H, although O duljini i ne sanjaj

the inhabitants, in line with the Bosnian well-knogense of humg Tma i tmusa neprebolna

hoped that since everything in BH fails, so wowdassion. The
good news of abolishing visa regime for the Schargjates from
December 2010 is certainly positive, although tlesar that it is ng
worth talking about improvements made towards theaEcession
because, according to the messages by the EUaddfi@osnia and Ima jedna modra rijeka -
Herzegovina is threatened by an even greaterssit\when Valja nama preko rijeke.
compared to neighbouring countries.

Ima jedna modra rijeka

- Mehmedalija Mak Dizdar,

Modra rijeka (1969)

The above mentioned is only part of the negatif@mation that the population of BH is exposed &ilydand repeatedly. On
the other hand, some positive and good exampleh,asia number of many successfully organized hitanem actions,
activities of the diligent and extensive civil setyi, which in some segments assumed the role @f"'pablic sector in BH,
illustrates that all we sometimes need is encoumage and motivation.

Reading about community education in, say, theddinBtates it is possible to come across sentehaetatk about the
inadequacy of the education system, many sociaéssand changes that the population face, thethaedchools and
education, and society in general, begin to proctdklren and adults with knowledge and skills rexbtb adapt to changasd
overcome problems. These problems are similar ts, @nd it seems, that we could use similar saistid he structure of local
government in BH, a relatively good presence obsthin local communities and the existing needfi@BH education, are
sufficient reasons and conditions for a successfplementation of the concept of community. The 8eimmunity Education
Model represents the much needed incentive andueamgement, providing an opportunity for an activeltidimensional
process of empowerment of all members within themanity by focusing on the process of better andencomprehensive
education, constant community development, mora ep@roach to young people and other more or lesginalized groups
of citizens, providing support and finding resos.ce

Of all the consequences of war, the most compléketongest-lasting seems to be the one thablélaet sense of isolation and
alienation of the individual, for which every inste of powerlessness seems great, every problemsdifficult or impossible
to solve, while their ability to change anythings®s to be lost. It is obvious that the populatibBasnia and Herzegovina
needs major changes and it is equally obvioustkiggt will not come easily, nor will "someone elssdke them. It is in human
nature to shy away from change, much as they nhightanted and needed.

The fact that this country has been in such poaodition for such a long time certainly does nofphgs citizens break from the
status quo state they find themselves in, losieg thill for activism. On contrary, it only strerfgins the feeling that neither
individual, nor a group for that matter, can brpwasitive change. We believe that education is umicppital that no one can
take from us, which grows the more we invest iBit.placing the school at the center of the comyyall its capacities and
resources, at everyone's disposal, encouraguoigpmason to become active and responsible tovtaeitsenvironment, the
concept of community education provides the opmitfuito focus on the interest of the young peoate further aims to

meet the needs of all citizens through their oviares, creating local communities and individualsonare doing something for
their own sake.

*For more on socail capital analysis inBH and tHe of the civil society in BH see UNDP National HamDevelopment Report
2009, entitled The Ties That Bind: Social CapiteBH ( http:///www.undp.ba/index.aspx?PID=14)
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6.1 YEPP - Youth Empowering Partnership Program

YEPP is an international program for youth impleteérin several European countries, including BH.

The areas of the cities in which YEPP is implemeératee defined as Local Program Sites (LPS) duastable and specific
living conditions: half-urban areas, reduced socidlesion, limited possibilities for youth and coomity development, etc. In
all YEPP centers certain interventions and actsitiave been organized and implemented in loagagtprand independent
sectors. YEPP Local Programs Sites in Tuzla arddaa communities: Simin Han and Gornja Tuzla.

YEPP’s guiding principles are ECOLOGY, EMPOWERMENSQCIAL INCLUSION AND GENDER EQUALITY. YEPP
aims to achieve the following goals: 1. Youth Empowent by enabling disadvantaged children and ytmutake control of
their lives in their local communities so that tHmcome active citizens of Europe and their natisoeieties, 2. Forming cross-
sectoral partnerships and partnerships with isdals at local, national and transnatiorelel, to foster youth and
community empowerment and 3. Advocacy with an diimftuencing public policy so that the priptgés of youth
empowerment and community empowerment become meams, not an exception, in public and indepengemgrammes
across Europe. At the local level YEPP aims toedhi

Empowering youth thorough providing support in etion and trainings, creating new employment pags#s by

encouraging self-initiative and self-organizingwes! as entrepreneurship ideas;

Reconstructing the community and infrastructurgtmymoting active citizenship and joint action;

Developing democracy and democratic culture, prargdblerance, strengthening social cohesion awvitlinitiative

projects;

Encouraging partnership among public, private amttgovernment sectors within the community.

6.1.1.YEPP Concept of Change and Participatory YEIBRitoring and Evaluation- PYME

With an aim of fully comprehending YEPP's ConcepCbange it is important to describe the prograguisling principles
shared by all members of the YEPP Community Neitwivat underpin all the structures, projects actéviies at the local,
regional/national and transnational level of thiee Tollowing 10 principles guide YEPP's work:

1) Identify the needs of the local community andbitige local resources: All efforts aimed at Ilgiimg about positive
change in communities must start with a pguditory analysis of local problems and meathd activate existing
resources.

2) Establish cross-sectoral partnerships: Long-@nchsystemic change in communities can only bedirbabout by
joining forces and coordinating the efforts of widuals, organisations and other stakeholdersarcdmmunity

3) Involve local stakeholders in strategic planpingplementation and evaluation: Local stakebddneed to be
encouraged and enabled to participate activedfliparts of the programme cycle.

4) Create opportunities for young people's agbiagicipation in decision-making: Supporting yoetnpowerment
requires creating spaces, organizational strucamdgprocedures that allow and enable young peopteke decisions about
issues that affect their lives.

5) Recognise the competency of young people: Gilénd youth must be considered agents of chartyaa merely
recipients of assistance. Young people’s individatlities and skills need to be recognised anceliged.
6) Bridge gaps between schools, youth, the commuaitd non-formal education: Schools are neededtase

contributors to positive community development godth empowerment. This requires that schools dlpein doors to the
community and adopt non-formal and participatearning approaches.

% |ocal Program Sites (LPS) are areas/communitieseEPP is being implemented and they are chaizeteby high level of social and economic issues
that negatively affect the youth and opportunifiessented to them. In such areas there are maiatiirgs for community development and youth
empowerment, but there is a need for better cotiparand partnership in order to create positivence.

41 Strocka, Cordula in cooperation with Duke, Pauig&hardt- Wendt, Ewa. Kriiger, Angelika. Leupolte SYouth Empowerment Partnership Porgrame:
Manual for Evaluation Facilitators - Part 1: Guidek. Berlin October 2008. pp. 8/9
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7) Invest in capacity building: Long term chamgeds capable people to pursue agreed goatsudi capacity-
building in formal and non-formal settings, tlhoyoung people’s and adults’ ability to afes change in their
communities are strengthened.

8) Provide equal opportunities: YEPP aims to prevédual opportunities and respect for young peojltoth genders
and from all religious, cultural, social and econoirackgrounds.
9) Integrate local, regional, national, and tratismal dimensions: Local development processesapported

systematically by a transnational network thateioc EPP community members to learn from eachrathd jointly develop
new initiatives both within and across nationaldws.

10) Advocate for new policies: Policies targetegiaing people, in particular disadvantaged youth,their communities
are oftenunderdeveloped, fragmented and defig@ted. The partners in YEPP advocate more holigtfiroaches which
follow principles of empowerment, participation goaktnership.

YEPP' Concept of Change

A YEPP’s Concept of Change consists of a contisuparticipatory process of situation analysisategic planning,
action, monitoring and evaluation at the levelref tocal community defined as Local Programme Site

The Cycle of Change begins with Situation analg$iwhat is happening in the local community. Thealoneeds, problems,
challenges and existing resources are identified

Within the framework of the overall YEPP goals, tlweal Support Group (LSG), consisting of repreagtives of all
organizations/associations of all sectors invdlirethe community professionally supported byltwal coordinator, establish
objectives for positive social chang and creatiesal Operational Plan. This plan defines projectd activities that will be
carried out as a means to achieve the local obgscaind YEPP’s overall programme goals. Part oOperational Plan is a
Monitoring and Evaluation Plan that defines howlt&&5, supported by the EF, will check the progiasschieving their goals
and objectives. During Operationlal Plan implemgata Monitoring Teams (MT), supported by the e, check the
progress of the work in the LSG and locabjgcts and activities, using the method aftieipatory Output Monitoring
(POM).

Once a year, all involved in the programemep to evaluate if, and to what extent, allphgjects, activities and developme
in the Local Programme Site have contributed toeaing the local objectives as well as the ovgredigramme goals of YEPR
The evaluator creates an evaluation report, wisighesented to the LC, LSG and the YEPP Prografreaan.

On the basis of these evaluation results, the L&M@es and refines its operational plan, taking adcount the lessonsdrnt sc
far. These lessons are also shared with the otbgrgmme sites within the YEPP Community Networotigh transnational
activities, regular visits by the Programmear and direct exchanges between Local Progr&Bites

The entire Cycle of Change is then repeated, emgtinat the LSG learns from both their more susitésind less successful
actions and improves its efforts to create positivenge in the environement.

CYCLE OF CHANGE AT THE LOCAL LEVEL

Refined
Refined planning .
planning

2.
Operational Plan:
goals, stratzegies,

change

1. Situation
Analysis

4.
Evaluation
Feedback

3.
Implementation and
Monitoring

Year 1 Year 2 Year 3
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According to the YEPP approach to organizing comityuhe Local Support Group members (LSG) and mtojeganizers
conduct evaluation internally through regular moriitg and recording of the accomplishments madeS@ and local
projects/activities. Such method of internal evitrathat YEPP Model proposes is called POM (Pigdimry Output
Monitoring). Evaluation is carried out by LSG menand people involved in projects/activities, vathould be motivated for
monitoring the results of the activities since tlaeg directly influenced by them (participatory kexaion). LSG members
choose monitoring teams responsible for collecéind recording data on regular basis and presetiitérg in LSG meetings.
POM is activity-oriented. The outputs are usediscuks the reasons for success or failure, in dodadopt immediately
recommendations for improvement of project/actgtor LSG work in general.

Based on the above mentioned it can be said thBPYiE quite similar to BH Community Education Mqdedpecially in terms
of inclusion of all community sectors and focusorgyouth. However, this model does not adequatelytasize the
importance of school as one of the stakeholdeextiéal experience that the BH Communication Mdmiglds on has shown
that school management and teaching staff, iniaddid students, youth and other individuals andfganizations,
stakeholders without whose participation and adewpdéar opening school towards the community andoéida of the
community education principles in teaching, neitpauth nor the community can benefit in the long.ru

6.1 OSCE Mission in BF

OSCE BH works to develop mechanisms within thet@dspower structures in order to create favorgptainds for education
reform. Compared to the BH CE Model, the OSCE apginds more top-to-down oriented and represerigagllasting form of
political influence and advocacy. The model has@anizing aspect within the local community andaaoess to the
microenvironment that due to its local, and cons@tjy more appropriate character, could be moieiefit in the long run.
prilagadenijeg, long-term character could be more effective

Since 2002 OSCE Mission to Bosnia and Herzegovasabeen working on supporting the education refgystem in BH. Its
main objective is to promote the adoption of paditiand legislative measures that will influence development of an
educational system, which would be efficient anckeasible to all, which will, in the opinion of t@SCE also positively
influence the long-term stability of the countritHe education system continues to be based @onahtivisions, the
population of Bosnia and Herzegovina will contiriadive in a society that is constantly threatebgdlivision and
disintegration. If, however, the education systenvjales grounds for tolerance, respect, and caitipipation in every aspect
of life, Bosnia will become a country such as itzens.

Reforming the education system usually is not idetliin the transitional support activities in tlesiconflict countries.
However, there is a strong belief in the regionnasther post-war divided societies, that educatias a very significant role in
shaping the attitudes of young people and theiilii@sn forming their views on human rights and dsrgy, and promoting (or
obstructing) the development of awareness of thedueaders and citizens who are tolerant aneédaisthe spirit of civil
societyThe existing fragmented system, in which studerdgsducated in accordance with the three biase¢idnadly marked
curricula, which either assimilates or separatesithaims to create three separate groups of citiado do not understand one
another and, therefore, do not trust each other.

The OSCE Mission has played an active role in eilucaeform in BH since July 2002, when, upon teguest of High
Representative and in agreement with the Perma&muntcil of OSCE, it took the key role of coordimatiand directing the
work of the international community in the field efucation. As the reform progressed, this rolegnag/n and transformed
into the role based on consensus building, infoilonaéxchange, monitoring and reporting on the mafand reform
implementation, as well as encouraging the BH aittbs in fulfilling local and international respsibilities.

“2Taken from http://www.oscebih.org/education/bosdkttp://www.oscebih.org/education/bos/role.asg??thccessed in October 2010)
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The OSCE Mission staff uses their experience teigeosupport in the political, organizational ardiklative sense,

and help advance the reform process and encouradedal stakeholders, from citizens to higheranses of power —
ministries - to take responsibility for implemembat of the reform. With the Mission’s presenceha field, with staffin charge
of education reform related issues, is deployetidifield offices throughout BiH, the OSCE seembédhe

only organization capable of overseeing the preagoégducation reform at the school and local comitias’ level , where the
implementation of reforms is of essential impor&anc

The role of the OSCE in supporting and facilitatmgrk in this complex process is, by its nature,

primarily political. The OSCE and its staff are Wimig to raise awareness about the need for reform

among officials, experts and citizens, throughaasipolicy and program activities.

The work of the Education Department of the OSCEdidin has been divided into five programs in otdegirovide

two different yet complementary approaches to a@higgoals listed in the top section:

-Coordination of work / political support;

-Legislation;

-Access to education and non-discrimination;

-Participation of citizens in the education refqumcess ;

-Finance and Management in Education.
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If you want to know more

One of the most important activities for each pesds meeting organized as work done by severgllp&cho facilitate a
planned exchange of opinions in order to partiegipatthe preparation, decision making and findiolgitsons

to problems or implementation

of activities.

Meetings can be classified by purpose (informatilegision-making, planning, evaluation, etc.), thenber of

participants (consultation, team meetings, ass@sbtionference, etc.) and a way of running (exqtioé-authoritative, well-
intentioned-authoritative, consultative, or grougtcipatory). The process of organizing meetinggsonducted by the
following stages:

ORGANIZING MEETINGS

Planning and preparing meetings - technical andectmpreparations need to be done

Content preparations

Time — an ideal meeting does not last longer thaowgs! The purpose of the meeting — needs to be cleafigetesince it
determines the type of the meeting and the agenda

Place — easily accessible for all participants Probem defining -

Meeting room — comfortable, warm, with a lot of The agenda — depends on number of particpantsogeyrp
light Critical items on the agenda need to be definesledisas the

people responsible for each of them
(speakers, presenters...)
Possible solutions
Aids Experts on intorductory notes
Invitation Implementers
Materials depending on the type of meeting (iniotaspecifying place,
time and title of the meeting, agenda and brie€dpson, possibly hand
outs for discussion),

Minutes — Record of minutes o
Responsibility issues

2.Charing a meetings— it is important to pay aitento the following aspects when organizing a tinge

 Punctuality

» Method of presentation - it helps establish atp@satmosphere, if you conduct in a cordial andrfdly manner
the participants will feel more relaxed and pregaio work also; introducing participants who do kimow each
other, will positively affect the atmosphere.

* The basic rules of conduct - are intended prilp&oi ensure the participation of those presenttarde are, and for the
leaders and participants, as follows:

i.Be honest at all times;

ii.Be trustworthy and confidential with the infortian presented at the meeting;

iii.Listen to everyone, even if you disagree;

iv.Do not interrupt;

v.Aviod ethnic, oppressive, racist and sexist comisie

vi.Participate;

vii.Respect the agreed brakes, the beginning ameénid of the meeting.

*NGO Handbook: Cookbook for Associations. ODRAZ stainable community development. Zagreb, 2002.
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« Establishing a sense of security - the role efrtfoderator is to create a sense of security fgaalicipants and therefore
you should:

i.Feel safe and comfortable with the subject regmtes;

ii.Listen to everyone and encourage them to act;

iii.Clearly disclose information;

iv.Speak in a way that expresses respect to aicpzants;

v.Respect and appreciate the experience of eathipant;

vi.Not judge the participants;

vii.Be honest in your relationship with the grolfpyou do not have the information that the groapuires, tell them (the
moderator is, after all, a human being).

« Participation - the goal of a meeting is the exude, active participation is desirable and caadbgeved in several ways using
inclusion techniques

3. Adjourning the meeting - an equally importantt jpd the meeting is its end. If you do not doppeopriately,

the participants will leave without feeling thansething has been done. Therefore, it is neceskatyhe facilitator during the
discussion, when the participants express thewsj@pinions, decisions, etc., draws conclusiohgyTthen need to be
discussed and adopted at the meeting, in writimhdstivered to the participants. It is also impott keep minutes that will
serve as a reminder for the attendees and theesotireformation for those who did attend. The paraho will take

minutes certainly needs to be appointed beforendeting begins, and the requirements for recoedsl o be clearly defined.




“Facilitators’ Role and Facilitation Skills. Compiley Ste Leupold, YEPP Programme Team, Berlin, December8200




SWOT ANALYSIS

SWOT (Strengths, Weaknesess, Opportunities, Thraaysis is used for identification of both pa&tand negative aspects
within and outside a community. The analysis ofslteation can be used in strategic planning amisagn making. Realistic
insight into weaknesses and threats that underthanefforts invested in generating change is tts¢ $itep in dealing with the
creative forces and capabilities.

The areas that need to be considered when usilg@iISanalysis to analyze the community are the d¢andi and
infrastructure for economic development, traffitrastructure, the existing level of cooperatiorsa@rces and opportunities for
education, natural, cultural and traditional hg@aand the quality of life within the communityh& analysis can also consider
the situation in sport, culture, social activitiess.

In order for SWOT analysis to be successful impartant that it involves as many stakeholders as possible because that
will directly contribute to its quality.

SWOT analysis framework

Strengths Weeknesses

INTERNAL

Human,

spacial,

traffic,

natural, cultural,
financial and other
resources

The existing economic
activity

Experience

Opportunities Threats

EXTERNAL
Development trends

Economic situation in the
country

Sources of financing
Legislation
Political situation

Current trends in the
country/world

Technological aspects




FUTURE WORKSHOP

Future Workshop (FW) is a method that aims to gvaleas or projects within the community develemitn focusing on
solving problems in a democratic manner throughigpation and cooperation. FW is designed in a mearthat it embodies ¢h
principles of creative problem solving while exsieg the principles of participatory democracy thgb the social organizah
of group participants.

It is characterized by three main aspects:

* It focuses on the dynamics within the group, kenbbther approaches that focus on methods or

Problem solving as a leading factor;

* It is based on modern concepts related to fatidih of the creative problem-solving;

* It emphasizes on working together and learnimgubh cooperation and interaction of alrficipants focused on seeking w.
to build, maintain and develop responsible comnyunit

ACTIVATING INTERVIEWS

Saul Alinsky, who is considered to be one of trenpers of community organiziwgas also among the first who used activa
interviews in their work, guided by the idea “nevever do for anybody what he or she can do famedves" , believing that
the resources within the community can best beldped in communicating with the people.

Activating interviews are a part of the so-calleti@n research that basically uses classical sogichdl methods with practical
work in the field, thus adding to them a usefulprenmeaningful dimension. They are an integral phtte holistic approach to
solving problems in the community in which memblease an equal role as both examiners and investgathe purpose of
using activating interviews lies in the assumptiost people, residents of a certain area, are tapébrganizing themselves,
but they need time and support to gain self-confideand start believing in their own abilitiesytbich the activating part of
the interview particularly refers. The interviews aot conceived as mere inquiry tool used foremtihg certain information;
their aim is to raise awareness in the examineoatfh the dialogue with the respondent by pointotheor commonrproblems
and their opportunities.

The aim of the activating interviews is determimigghending on the needs of the community, but cemltzé¢ used as a method
that in various phases of the process within throanity with the following goals, eg:

a) Motivating interviews (the first steps towarggablishing the structure self-organization indbenmunity):

-First step, initiating the process of communitgamizing

-Stirring public interest in joint activities

-Contacting the citizens

-Assisting citizens in finding / defining their eérests

-Upon completion of the interview, the interesté&zens meet in the organized / guided meetings

-Formation of civic groups

-Community organizers support civil groups

b) Data collecting interviews:

-Obtaining of qualitative and quantitative data

-Analysis of social and economic situation

-In addition to the organizers in the communitgdé data are important for the local administratpmtiticians, etc.

¢) Interviews to renew or adapt goals:

-Strengthening the existing networks and creatiey ones

-Renewing the existing programs

-Defining new goals

“*Future Workshop is a futuristic method developedRbpert Jungk, Ruediger Lutz and Norbert R. Mutifethe 1970s. The method allows a group of
people to develop new ideas or find new solutionsocial problems. Future Workshop is particulatlitable for participais who do not have much experiel
with the process of creative decision making, fagbhildren or young people. It also requires thghopreparation and support by trained leadersdemadors.
It is often used in spatial planning in order tedlve citizens in planning and decision making.

46For more visit http://www.infed.org/thinkertifisky.htm
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EVALUATION ACTIVITIES

The following section provides an overview of ttesiz evaluation activities and a detailed methoglplaf the
questionnaires.

Method Application Advantages Challenges
When it is required to collect | May be completely anonymous, It could happen that feedback is |not
a lot of information quickly Does not require major costs to be| reliable ,
Questionnaires, | and/or easily in a conducted, The wording of questions could lead
surveys, non.-threatening way Easily comparable and analysed, | arespondent to some of the answers
checklists Applicable to a large number of Impersonal
people, In preparation of the survey it copld
Possible to obtain a wealth of happen that it is necessary to engage
information, a survey expert
Many questionnaires already existy. Does not give a proper picture.
When it is required to Provides a full scope and depth of | May take a long time,
fully understand one’s information, Analysis and comparison may bg¢
impression and experience ol Develops relations with the clients, | hampered,
Interviews learn more about their Allows flexibility in client relations. | May require significant costs,
answers to questions from Surveyors may influence the
questionnaire respondent’s opinions.




When it is required get an
impression about the
functioning of the programme
without interfering with the
programme.

Access to comprehensive informati
relevant to the past period,

Does not affect the implementation
the programme or client’s habits —
beneficiaries of the programme,

nOften requires more time,
Information could be incomplete

ofit is necessary to have a very clg
picture about what is required,
Not a flexible way to obta

Insight into Based on inspection into Information is already available, information,
documentation application, financial Less possibilities to create a Data limited to what is already
documentation, correspondehcBre-formed opinion about informatignavailable.
minutes, etc.
When it is required to obtain [ Programmatic activities are It could happen that it is difficult
accurate information about | monitored while ongoing, interpret the observe.d 'con.d.uct,
how the programme is May be adapted to ongoing events. | !t could happen thatitis difficult
functioning, especially in the categorise observations,
field of processes. May_ mfluenqe the conduct of
Monitoring participants in the programme,

May require significant costs.

Focus groups

When it is required to have a
detailed overview of the subjg

A fast and reliable way to obtain

cusual impressions,

through a group discussion apddgy be an efficient way to

e.g. reactions about the
experience or suggestions
regarding the understanding
of usual remarks etc.

obtain a large volume and depth of
information for a short time,

May convey key information

about programmes.

Requires a good facilitator,
May be difficult to organise the
gathering of 6 to 8 people.

Case studies

To have a full understanding
and

to show the experience of
clients in the programme and
to conduct a comprehensive
survey by using cross-
comparison

of specific cases.

Creates a complete picture about
experiences of clients related to
programmes and inputs, processes
outputs.

A good tool to illustrate the program|
externally.

The process of collecting,

ancsually time-consuming,
lllustrates the depth of informati
mbut not its width.

QUESTIONNAIRES

ar

to

May be difficult to analyse answegrs,

organising and describing details is

Although questionnaires, as a method of collediifigrmation, are often considered as the most Usefaking a good
guestionnaire and conducting a high quality suigeyt easy at all. The following advice aim atilitating the process
relating to some practically proven facts andesystic process. Questionnaires can be used athadnaf collecting
information regarding the needs assessment (aistefage | of the above presented CE processpaad/a method of
monitoring and evaluation in the finishing stdgeof the cycle (see Activating interviews above).
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Stages of preparation and conducting surveys and
guestionnaires are:

A - Preparation

B - Design

C - Creating questions

D — Writing the instructions

E — Writing the introductory letters

F — testing phase

A. Preparation

Survey or questionnaire must be written in simi@feguage . The next key step of the preparatogesta

To determine the aim of the project need assesment

B. Design

In designing a survey or questionnaire it is imaotto consider the following:

*The size of the survey . If the group is largehiol is often the case with communty centres recommended to use closed
guestions because this type of questions can lig easked and processed on the computer

If the qualitative information is needed within thealysis, it is necessary to organize separatelynterviews

or focus groups in order to collect the addition&rmation .

In which way will the information be analyzed ? Metools that are electronically scanned can beéenaé home. However, it
happens sometimes that a survey or questionnainarntkthe use of special plesigned barcodes. This problem can be sc
by hiring in-house department for the market regeaexternal agencies or university that can Iretpol designingManual
tableanalysisis also a method of processing results

C. developing the questions

Nothing is as frustrating as sending hundredswéstionnaires and later finding out that a largeloer of
respondentmterpreted questions in a wrong way . For thasom it is very important to follow some main dunds when
developing the questions . Surveys and questicemaise three types of questions:

*Open questions: When answering the respondenthissesvn words. It is necessary to leave emptyspadine for the
answer.

*Closed questions: The list of possibilities igayi according to respondent’s choice. The chaieearked with a cross or
circle. The use of closed questions is recommemdedses where quantitative information are needed.

*Mixed questions: Combination of closed questi@m& open set of answers. There are several types of

Closed questions:

*Multiple choice: These questions usually includiestaof four or more answers out of which the i@sgpent must choose one.
*Yes/No questions: This type of questions is ushdmthe answer can be given in two mutually exetishoices

*Nominal scales . Examples of nominal scales

Likert Scale(1932). Questions ask the respondent to rankaateg values and principles by usingert Scale

Example:

| completelydisagree

| do not agree

| somewhat agree

| agree

| completely agree

Interval scales. Questions that are used for ctiig demographical data are based on intervé¢sdahat follows is the
example of a question typical of interval scale:

How many children attend the English language eoaorse a week?

Less than 10

10-15

15-20

20-25
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D. Writing the instructions

The fourth stage in preparing surveys or questors includes writing the explicit instructioitisis necessary to determine
the following: in what way theespondentseed to fill in the form, do they need to indictteir choice by circling or crossing
The items, writing the comments etc... how much time loe spent on filling in the form , to whom theaed to send the filled
forms and when.

E. Writing the introductory letters

Introductory letters are of crucial importance hesmathey are the way to explain the reasons fatfisgithe survey . Besides
that, this is where you describe the advantagegshbaespondents will get from the survey.

F. Revision

After the questionnaire is finished , it is usafurevise it. Revisiom can indicate to the problémstructure and/or

design of the questionnaire , as well as providavans to the following questions:

Are the instructions clear and precise?

*Can the respondents understand questions witibicttty?

«Can the respondents answer the questions withfficutty ?

*Are the respondents given enough space to wiiie tomments ?

In the end ..some advice for successful surveys

It is important to bear in mind that each communityst develop their respective styles, methodspandedures of conducting
surveys. At the same time, types of surveys deeeldyy one center can be very different from theeys used in other centers
.Social and economic position, the level of litgratc., are factors that need to be considereqitiating and conducting
surveys.

Eleven short pieces of advice for successful cotagiof surveys:

eaims of survey must be determined.

the use of simple and clear questions is recompa:nd

*it is not recommendable to use open question®siris hard to analyse the answers to such quesstio
*The questions must be tested with a certain numbgeople

*The number of 384 samples of any population 9B&% reliability

*Examineranust be qualified in conducting surveys,

*The deadline for finishing the survey must be dateed

*Results of surveys must be analysed by usingmtatzessing tools or manually

the public can be informed about the results

«it is recommended to thank briefly everybody wiaatigipated in the survey

*The findings should be reacted upon the. surveys that will be an end in itself should Im® conducted
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ENERGIZERS/ ICE-BREAKERS

1. CONCENTRATION (or WHY DO PEOPLE RESIST CHANGE?)

Materials: -

Duration: 10-15 minutes

Group size: 10-20 participants

Objective: energizer, fun

1. Participants stand in two rows facing each gther

2. One group/row turns back to the other groupingivthem 30 seconds to change something aboutdappearance (switch
jewelry, untie the laces, switch clothes, etc.). The membkgtise first group then turn and must find at te changes. The
groups then switch roles.

Variation: depending on the workshop purpose aibjestimatter the facilitator can, upon completidhe activity, point to
the fact that all participants first ,restored firevious order*; they first put the things they éahanged in their indl position,
and use it as a starting point for the discussiowhby people dislike and/or resist change andlgeparticipants to talk about
motivation issues, passivity, etc.

2. FRUIT SALAD

Materials: chairs participants sit on

Duration: up to 15 minutes, depending on a groae Si

Veli¢ina grupe: 10 — 30 participants

Objective: ice-breaker, fun

1. Participants sit on chairs in a circle;

2. Each person is told in an alternate way whicit they are e.g. apple, banana, orange, pearRatticipants then
repeat which fruit they are.

3. One person stands in the middle of the circtetarir chair is taken away.

4. She or he shouts the name of one of the froitexample “Banana!”

5. All participants who received this name mushdtap and search for another chair.

6. The person in the middle also tries to sit down.

7. The person remaining has to continue callingesaaf fruits and all participants must search futher chair. If she or he
says ,Fruit salad!", all participants have to sédiar another chair..

3. RAPID ASSESSMENT

Materials: -

Duration: 15 to 25 minutes, depending on a grome si

Group size: up to 30 participants

Objective: to collect participants' impressiongifast way.

1. Participants are told to move around in the ramril the facilitator gives a signal to stop. Thag then asked to pair up with
one partner and to talk about an important issgie;What was most impressive for me yesterday?’e(@bestions are adjusted
to the workshop, event on which the activity isriegt out).

2. After two minutes the pairs dissolve and continagkimg around until they receive the next signal.

3. After the signal new pairs are formed. This tilmey discuss about some other issues (eg. “whibfests would | like to
discuss today?”) for two minutes.

4. Upon the completion the facilitator can intewigsome pairs about the responses or ask sometpaiescribe their
conversations to others.

“For more visit websites listed in Section Literat@ources
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4. DRAW AN 8!

Materials: -

Duration: 15 minutes, depending on the need

Group size: unlimited

Objective: to help participants relax/a warm up\atgt

1. Participants stand up and loosen their muscles.

2. The facilitator asks participants to draw anithwhe different parts of their bodies; for instanone can start with “Draw an
8 with the right foot”, then ,Draw an 8 with theght knee“, ,Draw an 8 with the left foot”, ,Draw a@hwith the left knee“ etc.
3. All different parts of the body can be mentionkdthe end the head is moved slowly and carefuallyoth directions drawing
an 8.

5. PIZZA MASSAGE

Materials: -

Duration: 15 minutes

Group size: unlimited

Obijective: to help participants relax/ get to kneach other

1. Participants form a circle or pairs of equalgheior gender depending on their sensitivity.

2. They first massage the shoulders of one angtherfacilitator first demonstrates how to do it).

3. Then the pizza dough has to be ,kneaded” odck of the person they paired up with, then tdy the salami,
mushrooms, pepperoni and other ingredients (as dstiaded by the facilitator). In the end a lot béese is added and the pi
is put in the oven.

4. Then the pairs change roles, or if in circletipgants turn to opposite direction so that epatticipant will receive a pizza
massage.

6. HUMAN KNOT

Materials: -

Duration: 15 minutes

Group size: unlimited

Objective: to help participants relax/get to knaacle other/build team spirit/establish communicdtonperation

1. Participants and the facilitator form a circkgth their eyes closed they put out thier handdhémiddle and start moving
towards the center; they must not stop until thegg a different person's hands.

2. When all participants pair up, they open thggseand see that they are all tangled up. Telpérgcipants to untangleitliout
letting go the hands.
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Websites

On community education in general:

www.infed.org/guides/community_education.htm

http://www.ncea.com/ ; http://www.ncea.com/de nicgmmunity _education.aspx
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Future Workshop/ participatory methods:
http://www.partizipative-methoden.de/en/index.phgap=description-activating-survey
http://www.die-bonn.de/esprid/dokumente/doc-2008a4 02.pdf
http://www2.imm.dtu.dk/~vww/CPPS/6Chapter6 Thefutvoekshop.pdf
Participatory Action Research:

http://www.caledonia.org.uk/par.htm
http://fen.wikipedia.org/wiki/Participatory_actioresearch

On —line resources for community organizing methaals techniques:
http://ctb.ku.edu/en (The Community Tool Box)
http://www.vcn.bc.ca/citizens-handbook (The Citisddandbook)
http://www.communityplanning.net

Participatory Monitoring and Evaluation:
http://www.youth-partnership.net
http://www.usaid.gov/pubs/usaid_eval/pdf_docs/pbadgpdf

http://www.scotland.gov.uk/Resource/Doc/205858/0tEXpdf

Energizers/Ice-breakers:
http://www.reproline.jhu.edu/english/5tools/5icedkécebreak2.htm
http://www.reproline.jhu.edu/english/5tools/5icedkécebreak3.htm
http://www.community4me.com/groupstarters.html
http://humanresources.about.com/od/icebreakerl/

http://www.kaleidoscope-events.co.uk/ice-breakeivaies.htm

& B =












W\
P
=

FONDACUA TUZLANSKE ZAJEDNICE



